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1
Overview


  
  Welcome to the Inquiry Core Curriculum Handbook! This is a central space for information about the Inquiry Core Curriculum, guides for course and curriculum design, and resources for instructors. This handbook is under construction as the Ad Hoc Committee on Core Curriculum provides materials for implementation from February 2024-October 2025.

  Contacts and Editors

  Marcus Schultz-Bergin, (m.schultzbergin@csuohio.edu), Director of Core Curriculum

  Jeffrey Bolt (j.bolt@csuohio.edu), Leader of the Handbook and Faculty Resources Working Group

  Ben Richards (b.c.richards@csuohio.edu), Handbook and Faculty Resources Working Group

  Shelley E. Rose (shelley.rose@csuohio.edu), Chair of the Ad Hoc Committee on the Core Curriculum

  Office of Instructional Excellence,  https://www.csuohio.edu/planning/instructional-excellence-staff

   

  




  
  





Quick Start Guides


  
  The Core Curriculum Committee is working to create quick start guides and infographics to help you navigate the implementation process. Click on the appropriate guide below.

  
    Department Chairs / School Directors Quick Start Guide
  

  
    Instructor Quick Start Guide
  

  
    Submit a Course
  

   

  






The Inquiry Core Curriculum


  
  The Inquiry Core Curriculum was approved by the Cleveland State University Faculty Senate on January 31, 2024.

  Read the full proposal here https://www.csuohio.edu/sites/default/files/Core_Curriculum_Proposal_12_2023_Final_%281%29.pdf

  This section of the handbook walks you through the key part of the proposal with links to resources and approval process instructions.

  






What is the Inquiry Core Curriculum?
An Overview


  
  The new CSU Inquiry Core Curriculum is an opportunity to reimagine general education. In designing for inquiry, faculty are encouraged to invite students into their disciplines by engaging them in asking the very same questions that they themselves ask. In emphasizing transferable, in-demand core competencies, we ensure all CSU graduates have the skills for a fast-paced, ever-changing world. And through signature assignments, we provide students the opportunity to explicitly make meaning of their learning and produce something they can be proud to share with others. All of this impact is even greater when a student pursues an Inquiry Pathway, engaging with enduring questions and grand challenges through a multi-disciplinary lens.

  While the CSU Inquiry Core Curriculum is an exciting opportunity to ignite student passion and improve classroom climate, it does take commitment on behalf of CSU faculty. While this can appear daunting, the information below is aimed at helping you see the connections between the various moving parts. While it may appear like you have to meet several disparate requirements, the reality is each component is closely tied to others. Often, in designing to meet one requirement, you are already well on your way to meeting another.

  The 10,000 Foot Picture

  At the highest level, the new Inquiry Core Curriculum includes four key course design elements:

  
    	OT-36 Learning Outcomes

    	The CSU Core Competencies

    	The Inquiry Orientation

    	The Signature Assignments

  

  
    
      [image: OT-36 Outcomes provide fundamental course requirements. Core Competencies highlight and elaborate on OT-36 outcomes and help students make meaning of their learning. The Inquiry Orientation helps students develop their core competencies and ensures achievement of OT-36 outcomes. Signature Assignments assess students' inquiry skills and the core competencies.]
    
  

  The state-mandated OT-36 outcomes require courses to not be “exclusively content focused” and to engage students in the methods and techniques of the various disciplines. Moreover, the specific OT-36 learning outcomes tend to emphasize such things as “effective communication”, “critical thinking”, “information literacy”, and even “inquiry”.[1] Thus, OT-36 effectively mandates achievement of most of the core competencies and requires faculty to take an approach to course design that emphasizes students actively engaging in higher level thinking.

  At CSU, we are making those nebulous requirements concrete with our Inquiry Orientation and Core Competencies. The Inquiry Orientation is a vehicle for engaging students in the methods of the discipline and ensuring the course is not “exclusively content focused”. The Core Competencies further develop the OT-36 learning outcomes and identify cross-cutting themes, for instance by helping students see that they are learning information literacy in both their Social and Behavioral Science course and in their Natural Science course.

  And, finally, the Signature Assignments are the concrete product that makes these connections visible to students, faculty, and the greater community. Because OT-36 requires us to develop students’ higher level thinking skills, signature assignments emphasize assessing those skills. Further, because the core competencies that underlie many of the OT-36 learning outcomes apply across disciplines, the Signature Assignments provide a concrete tool by which students can see their development as they complete the CSU Inquiry Core Curriculum.

  

  Achieving Cohesive Design

  Given the relationships between the four main design elements, you should not regard them as disparate requirements. Instead, identify the synergies between them.

  The most obvious synergies will be found between the OT-36 Outcomes and the Core Competencies. The specific core competencies associated with each requirement were chosen, in large part, because they highlight and elaborate on one or more of the OT-36 Outcomes you would already be required to emphasize. Table 1, below, provides an example of some of these key links.

   

  Table 1. OT-36 to Core Competency Mapping 	OT-36 Category & Outcome 	CSU Core Competency 
 	Arts & Humanities 
 	LO2: “Analyze, interpret, and/or evaluate primary works that are products of the human imagination and critical thought.” 	Critical Thinking 
 	LO5: “Convey concepts and evidence related to humanistic endeavors clearly and effectively.” 	Written or Oral Communication 
 	Social and Behavioral Sciences 
 	LO3: “Students will be able to explain the primary quantitative and qualitative research methods used in the specific social and behavioral science discipline.” 	Critical Thinking 
 	LO5: “Students will be able to explain the range of relevant information sources in the specific social and behavioral science discipline.” 	Information Literacy 
 	Natural Sciences 
 	LO3: “Use current models and theories to describe, explain, or predict natural phenomena.” 	Critical Thinking 
 	LO4: “Apply scientific methods of inquiry appropriate to the discipline to gather data and draw evidence-based conclusions.” 	Quantitative Literacy 
 	LO8: “Gather, comprehend, apply and communicate credible information on scientific topics, evaluate evidence-based scientific arguments in a logical fashion, and distinguish between scientific and non-scientific evidence and explanations.” 	Information Literacy 
 	Diversity, Equity, and Inclusion 
 	LO2: “Describe how cultures… are shaped by the intersections of a variety of factors such as race, gender, sexuality, class, disability, ethnicity, nationality, and/or other socially constructed categories of difference.” 	Critical Thinking 
 	LO1: “Describe identity as multifaceted and constituting multiple categories of difference such as race, color, language, religion, national origin, gender, sexual orientation, age, socio-economic status, and intersectionality as operating by individual and group.” 	Intercultural Knowledge & Competence 
  

  

  You will also find synergies between OT-36 requirements and outcomes, the core competency of collaboration, and the Inquiry Orientation that defines the CSU Inquiry Core. These synergies will be less obvious and are much more dependent on your specific discipline and approach. Nonetheless, if you review Table 1 again, you can see that the referenced OT-36 outcomes (and more not mentioned) are, to various degrees, calls for students to engage in inquiry. For instance, natural science outcome 4 explicitly mentions scientific methods of inquiry and is a call to engage students in using science to examine a real problem. Similarly, arts and humanities outcome 2 is a call to engage students in discipline-specific inquiry, figuring out what is being communicated by a primary work and what to think about it.

  Thus, whatever it is you intend to do to achieve those outcomes will likely already be formulated as a type of inquiry. Or at least can be to more fully make the value known to students. Relatedly, these very same outcomes are also calls for having students collaborate. Give them a complex problem and ask them, collectively, to “apply scientific methods of inquiry… to gather data and draw evidence-based conclusions.” When students work together, you can give them a more difficult activity, and it gives them practice communicating their ideas and clarifying misunderstandings. Moreover, it provides a means for you to check in on progress and provide feedback without having to collect and grade individual assignments.

  Finally, all this comes together in the form of the signature assignment. If students have had ample opportunity to practice, collaboratively, engaging in inquiry in your discipline, now empower them to use their new-found knowledge and abilities to produce something interesting. Ask them to engage in the sort of activity you, yourself, engage in within your discipline or profession. The Signature Assignments can be a vehicle for ensuring that you are developing and assessing the OT-36 learning outcomes, by way of emphasizing the connected core competencies and engaging students in inquiry.

  

  Designing an Inquiry Core Curriculum Course

  Hopefully the above communicated the deep connections between the various key elements of the Inquiry Core Curriculum. Putting them all together, you are encouraged to rethink your course from the ground up in a way that best leverages the connections and provides students with an inviting and interesting introduction to your discipline. While there is no single right way to do that, below is a general course design framework that you may want to consider using.[2]

  The Overarching Goal

  Start by setting aside everything and asking yourself “What do I want my students to be able to do at the end of this course?” Or, similarly, “What is it that I do (or professionals in the field do) that I want students to be able to do by the end of this course?” Alternatively, focus on socially important activities that any member of a democratic society should possess: “What socially important activity should students be able to engage in by the end of this course?”

  Notice the emphasis on doing. A good answer to either of these questions should produce an activity (or set of activities). This is already moving you away from “exclusive content focus” by emphasizing what is done with information, rather than the information itself.

  Be specific. The more specific you are, the more this will help you. Because if you are reasonably specific, you may have already figured out what (one of) your Signature Assignment(s) is. It is doing whatever you said you want them to be able to do.

  Notably, you may have more than one overarching goal, but these should be quite high level. They are not course learning outcomes. Thus, you should likely have no more than 3.

  
    
      Example Overarching Goals[3]

    

    
      
        	Environmental Geology: “Assess the hazard potential of an area and take that into account when choosing a piece of property for purchase.”

        	History: “Reconstruct an unfamiliar historical event from different viewpoints or a familiar historical event from a new viewpoint.”

        	Art History: “Evaluate the technique of an unfamiliar work of art.”

        	Mathematics: “Analyze applications of calculus in unfamiliar situations.”

        	Education: “Design classroom activities for students that are consistent with educational theory and the science of learning.”

      

    

  

  Ancillary Goals and Learning Outcomes

  What will students need to know or be able to do to achieve your overarching goal(s)? Your answer to that question will define your “ancillary goals”. Typically, these are skill oriented. For instance, if you expect students to gather appropriate data to make a prediction about a natural phenomenon, then they’ll need to know how to gather data.

  But use the OT-36 and Core Competency Learning Outcomes to expedite this step. While these may be imposed on you from outside, they define or constrain the knowledge and skills that should be the focus of the course.

  Map the pieces together. For each overarching goal, identify the OT-36 outcome(s) relevant to it. For each OT-36 outcome, identify the Core Competency learning outcome(s) that elaborate on it. You may also want to move directly from your overarching goal to some of the Core Competency learning outcomes (especially in the case of collaboration).

  At this point, you should have most of the OT-36 learning outcomes and Core Competency learning outcomes mapped, although you may have some lingering. That is okay, set them aside and return to them a bit later.

  Inquiry & Activities

  For students to learn something, they need plenty of practice. This is true of both skills and informational knowledge. Thus, now that you have an idea of the knowledge and skills students will need to succeed on your signature assignment(s), work backward to figure out how you will ensure they have ample opportunity to develop.

  This is where inquiry and collaboration come in. If you are thinking about specific information students will need to know, think about how you can organize the presentation and exploration of that information in the form of inquiry. Use questions or problems from your own research, or from your field, to help students see why that information is valuable and how it can be used. If possible, engage them in a process of discovering the information.

  For more skill-oriented learning, collaborative in-class activities framed around trying to solve a problem or answer a question can be significantly more effective, and more fun, than a pure lecture. If you want students to learn how to examine a document or social problem through a specific theory, give them structured practice in doing that. If they need to learn how to gather resources, give them an activity focused on doing that. In general, try to scaffold development. If your overarching goal can only be achieved by putting together several complex skills, be sure students have time to practice each discrete skill first.

  Put it all together

  At this point, you should have an idea of what your signature assignment(s) will be, which Core Competency learning outcomes it aligns to, which OT-36 learning outcomes those align to, and the broad course structure. Now you need only put it together in a meaningful and compelling way.

  This is where you can make the Inquiry Orientation most visible to your students. Rather than framing a class (or unit) around a topic as it may be stated in a textbook chapter, frame it around a question or problem. You will still be teaching the same key ideas, they are just wrapped in a more compelling story.

  Once you have a sketch of a schedule, activities, and major assignments, if you have any remaining OT-36 or Core Competency learning outcomes, see where they may now fit. Don’t put them in as an afterthought, but it is very likely that they are already deeply embedded somewhere in your course design.

  

  
    
      	“Effective Communication” is outcome 5 for “Arts & Humanities”, “Critical Thinking” appears in different words in several outcomes in each category, outcome 8 for “Natural Sciences” and outcome 5 for “Social and Behavioral Sciences” are explicitly about “information literacy”, and outcome 4 for “Natural Sciences” requires courses to “Apply scientific methods of inquiry…” ↵


      	This course design framework is an original amalgamation of several existing course design frameworks. It is most directly inspired by The Cutting Edge framework, an National Science Foundation-funded project aimed at enhancing course design in the physical sciences. Details on that framework can be found on Carleton College's website↵


      	Examples taken from The Cutting Edge course design tutorial. https://serc.carleton.edu/NAGTWorkshops/coursedesign/tutorial/goals.html↵


    

  

  




  
  





Core Curriculum Program Requirements


  
  
    Last updated April 4, 2024
  

  The CSU Inquiry Core Curriculum consists of a minimum of 36-credit hours, divided into two categories: The Foundations of Inquiry and The Methods of Inquiry.

  The CSU Core is designed to align with the Ohio Department of Higher Education’s OT-36 general education requirements and support the development of CSU’s Core Competencies. To achieve both of these goals, each requirement in the core curriculum must:

  
    	Embed the appropriate OT-36 learning outcomes; and

    	Develop and assess the required core competencies

  

  The table below indicates the OT-36 alignment and the core competencies associated with each requirement.

  	Requirement 	Min Credit Hours 	OT36 Alignment 	Required Core Competencies 
 	Category 1: Foundations of Inquiry
 
  
 	Inquiry Launch 	3 	Any 	Inquiry Launch Learning Outcomes Collaboration
 
 	Finding Your Voice 	3 	First Writing 	Written Communication 
 	Research & Professional Writing 	3 	Second Writing 	Written Communication Information Literacy
 
 	Quantitative & Formal Reasoning 	3 	Mathematics, Statistics, and Logic 	Collaboration or Quantitative Literacy 
 	American Civic Literacy 	3 	[To be determined Fall 2025] 	[To be determined Fall 2025] 
 	Category 2: Methods of Inquiry
 
  
 	Human Culture & Creativity 	3 	Arts & Humanities 	Collaboration Written or Oral Communication
 Critical Thinking
 
 	Global Human Perspectives 	3 	Arts & Humanities 	Intercultural Knowledge & Competence Written or Oral Communication
 Critical Thinking
 
 	Scientific Inquiry 	6 	Natural Science 	Quantitative Literacy Critical Thinking
 
 	Scientific Investigations 	1 	Natural Science lab 	Collaboration Information Literacy
 
 	Society & Human Behavior 	3 	Social and Behavioral Science 	Collaboration Information Literacy
 Critical Thinking
 
 	Complexities of a Pluralistic Society 	3 	Arts & Humanities or Social & Behavioral Sciences 	Intercultural Knowledge Written or Oral Communication
 Critical Thinking
 
 	Data & Digital Literacy May be met by completing a second “Quantitative & Formal Reasoning” course or a course from this category
 	3 	Social and Behavioral Sciences 	Digital Literacy Collaboration
 Critical Thinking
 
  

  




  
  





OT-36 Learning Outcomes


  
  The CSU Inquiry Core is designed to align with the Ohio Department of Higher Education’s Ohio Transfer-36 (OT-36) general education program. This program ensures ease of transfer between public colleges and universities in Ohio and aims to ensure that all students, regardless of public institution, receive a similar foundational education.

  The OT-36 program specifies learning outcomes and other requirements for general education courses, organized by disciplinary categories. Those outcomes and requirements are provided below, with a viewable and downloadable PDF where feasible.

  English Composition

  OT-36 dictates minimal course requirements and learning outcomes for a “First Writing” course and a “Second Writing” course.

  
    OT36 First Writing Requirements
  

  
    OT36 Second Writing Requirements
  

  Mathematics, Statistics, and Logic

  The OT-36 requirements and learning outcomes for the Mathematics, Statistics, and Logic category is broken down by specific course.

  If you plan to propose a course in this category, you should visit the Ohio Department of Higher Education’s OT-36 learning outcomes page, scroll to the Mathematics, Statistics, and Logic category section, and select the documentation for the specific course for which you are applying.

  Oral Communication

  The OT-36 “Oral Communication” category is an optional course category that emphasizes the development of public speaking skills. At CSU, there is no requirement for any course to meet the “Oral Communication” learning outcomes, but Inquiry Launch courses may be designed to do so.

  
    TMOC - Oral Communication Learning Outcomes (updated 6.30.22)
  

  Arts & Humanities

  OT-36 dictates general learning outcomes that any course, regardless of specific focus or discipline, must meet to qualify as a general education Arts & Humanities course.

  
    OT36 Arts and Humanities Requirements
  

  Social and Behavioral Sciences

  OT-36 dictates general learning outcomes that any course, regardless of specific focus or discipline, must meet to qualify as a general education Social and Behavioral Sciences course.

  
    OT36 Social and Behavioral Sciences Requirements
  

  Natural Sciences

  OT-36 dictates general learning outcomes that any course, regardless of specific focus or discipline, must meet to qualify as a general education Natural Sciences course. There are additional requirements for the laboratory component of a natural science course as well.

  
    OT36 Natural Sciences Requirements
  

  




  
  





CSU Core Competencies


  
  Every student completing the CSU Inquiry Core Curriculum will have been provided the opportunity to develop all of the Core Competencies. These competencies explicate what it means to be a well-rounded person capable of contributing to society and achieving personal fulfillment.

  Every requirement in the CSU Inquiry Core Curriculum includes 1-3 required core competencies to be developed and assessed in the courses fulfilling that requirement. In general, the core competencies associated with a requirement track at least one of the OT36 learning outcomes associated with the requirement as well. Thus, in many cases, embedding the core competencies into the course also embeds the OT36 learning outcome.

  Each Core Competency is listed below with 5-6 learning outcomes that further explicate the core competency. These learning outcomes are largely drawn from the validated work of the American Association of Colleges & Universities’ Valid Assessment of Learning in Undergraduate Education (VALUE) initiative. AAC&U VALUE Rubrics, or alternative rubrics, are provided for each core competency. These rubrics will be used in the assessment of the core curriculum program, and you are encouraged to use them as a basis for establishing your own student evaluation guidelines, but there is no requirement they are used for grading purposes.

  In designing a course for the core curriculum, you will need to select 2 learning outcomes for each required competency that you will most fully and directly develop and assess.

  Aligning your course with a core competency is fundamentally a matter of embedding the learning outcomes in the course in such a way that you both help students develop the competency and assess their achievement of it. There are no specific requirements for how you embed the outcomes nor how their assessment contributes to the overall course grade.

  Written Communication

  Writing is a foundational skill for a learned person. Effective writing both helps to better structure ones’ own thinking and communicate ones’ ideas to others. The development of effective written communication is an iterative process that involves learning to work in many genres and styles, cultivating a sensitivity to audience and purpose, and developing the skills to structure and compose texts.

  Learning Outcomes

  Upon successful completion of a course emphasizing written communication, students will be able to…

  
    	Craft written work that is appropriate to the context, audience, and purpose of the task(s)

    	Use appropriate, relevant, and compelling content to explore ideas within the context of the discipline and shape the whole work

    	Consistently use important conventions particular to the discipline and/or writing task(s)

    	Consistently use credible, relevant sources to support ideas that are situated within the discipline and genre of the writing

    	Compose text with clarity and fluency, making use of appropriate syntactical, grammatical, and mechanical conventions

  

  
    Written Communication VALUE Rubric
  

  

  Oral Communication

  The communication of ideas verbally is an essential skill for humans in society. Like written communication, the process of composing a formal oral presentation helps to structure one’s own thoughts and communicate them to others. Distinctly, oral communication emphasizes the use of verbal and nonverbal delivery techniques and the use of presentational aids to enhance the ability to connect with an audience.

  Learning Outcomes

  Upon successful completion of a course emphasizing oral communication, students will be able to…

  
    	Group and sequence ideas and supporting material such that the organization reflects the purpose of the presentation, is cohesive, and accomplishes its goal(s).

    	Use unbiased vocabulary, terminology, and sentence structure appropriate to the topic and audience.

    	Use posture, gestures, eye contact, and voice to enhance the effectiveness of a presentation and to make the speaker appear polished and confident.

    	Provide credible, relevant, and convincing information (e.g., explanations, analogies, quotations, statistics, examples, contexts) that support the principal ideas of the presentation or establishes the presenter’s credibility on the topic.

    	Articulate a precise, compelling, and memorable purpose or main point of a presentation.

  

  
    Oral Communication VALUE Rubric
  

  

  Information Literacy

  Information literacy is a fundamental set of integrated abilities and mindsets which enable a person to engage with information to answer questions and solve problems. In the contemporary world, information is widely available and thus information literacy is about mindsets and strategies for identifying when and what types of information are needed, how to usefully discover and evaluate information, and understanding the fundamental role of information and information users in the creation of knowledge.

  Learning Outcomes

  Upon successful completion of a course emphasizing information literacy, students will be able to…

  
    	Effectively define the scope of a research question, determining key concepts and perspectives.

    	Select and utilize appropriate tools to search for different types of information with a spirit of inquiry and discovery.

    	Strategically search for information and assess results, considering the multiple criteria relevant to evaluating the information in context.

    	Organize, synthesize, and articulate information from sources to generate new knowledge and/or achieve a specific purpose with clarity and depth.

    	Use information ethically, providing complete and accurate citations; paraphrase, summarize, and quote sources with fidelity to the original context; distinguish between common knowledge and ideas requiring attribution; and demonstrate understanding of the ethical and legal restrictions on the use of published, confidential, and/or proprietary information.

  

  
    Information Literacy VALUE Rubric
  

  

  Quantitative Literacy

  Quantitative literacy is a habit of mind and set of skills that allow one to work comfortably with numerical data. Individuals with strong quantitative reasoning skills possess the ability to reason and solve quantitative problems from a wide array of authentic contexts and everyday life situations. They understand and can create sophisticated arguments supported by quantitative evidence, and they can clearly communicate those arguments in a variety of formats (using words, tables, graphics, mathematical equations, etc. as appropriate).

  Learning Outcomes

  Upon successful completion of a course emphasizing quantitative literacy, students will be able to…

  
    	Explain information presented in mathematical forms, such as equations, graphics, diagrams, tables, and words.

    	Convert relevant information into various mathematical forms.

    	Calculate relevant information using various mathematical formulas and methods.

    	Make judgments and draw appropriate conclusions based on the quantitative analysis of data while recognizing the limits of this analysis.

    	Make and evaluate important assumptions in estimation, modeling, and data analysis.

  

  
    Quantitative Literacy VALUE Rubric
  

  

  Intercultural Knowledge & Competence

  Living in a global and diverse world, an essential skill of any person is the ability to deftly navigate interactions in a variety of social and cultural contexts. Intercultural Knowledge & Competence consists of the set of cognitive, affective, and behavioral skills and characteristics that support effect and appropriate interaction across cultural contexts.

  Learning Outcomes

  Upon successful completion of a course emphasizing intercultural knowledge & competence, students will be able to…

  
    	Articulate insights about their own cultural rules and biases.

    	Demonstrate an understanding of the complexity of elements important to members of another culture in relation to its history, values, politics, communication styles, economy, or beliefs and practices.

    	Interpret intercultural experience from their own and others’ worldview and act in a supportive manner that recognizes the feelings of another cultural group.

    	Demonstrate an understanding of cultural differences in verbal and non-verbal communication and negotiate a shared understanding based on those differences.

    	Ask complex questions of other cultures and articulate answers to these questions that reflect multiple cultural perspectives.

    	Initiate and develop interactions with culturally different others while suspending value judgments in such interactions.

  

  
    Intercultural Knowledge & Competence VALUE Rubric
  

  

  Critical Thinking

  The ability to think for oneself and not rush to judgment is a hallmark of an educated person. As a habit of mind, critical thinking defines this ability, allowing a person to engage in a comprehensive exploration of issues, ideas, artifacts, and events before accepting or formulating an opinion or conclusion. Critical thinking is necessarily an active process, requiring persons to be given the opportunity to conceptualize, apply, analyze, synthesize, and evaluate information in various forms and from various sources.

  Learning Outcomes

  Upon successful completion of a course emphasizing critical thinking, students will be able to…

  
    	Critically state, describe, and consider an issue or problem.

    	Use information from sources with enough interpretation and evaluation to develop a comprehensive analysis or synthesis.

    	Systematically and methodically analyze assumptions and carefully evaluate the relevance of contexts when presenting a position.

    	State a specific position (i.e., perspective, thesis, or hypothesis) that is thoughtful, recognizes complexities, and acknowledges limitations.

    	State conclusions and related outcomes (consequences and implications) logically and in a priority order.

  

  
    Critical Thinking VALUE Rubric
  

  

  Digital Literacy

  Our world is very much a digital world, where many aspects of our lives require familiarity and comfort in working with digital technologies. In this world, individuals who are digitally literate are able to identify when digital tools are appropriate to a task, which digital tool is appropriate, proficiently use the appropriate tool for the task, effectively communicate with digital tools, and engage with digital tools safely and ethically.

  Learning Outcomes

  Upon successful completion of a course emphasizing digital literacy, students will be able to…

  
    	Engage with appropriate digital tools and platforms to gather needed information.

    	Use digital tools to effectively communicate and collaborate with others.

    	Use appropriate digital tools to convey information and present work, respecting both disciplinary conventions and conventions of the digital medium.

    	Demonstrate an understanding of safe online practices and ethical and legal use of digital information and technologies.

    	Demonstrate use of strategies to seek out resources, problem solve, and troubleshoot when learning new digital technologies.

    	Use digital tools to bolster good academic and professional habits, and manage their data on personal devices and online.

  

  
    Digital Literacy Rubric
  

  

  Collaboration

  Collaboration defines the 21st-century workplace, being consistently identified by employers as a top-3 most in-demand skill for new graduates. Additionally, educational research demonstrates the value of collaboration as a tool to enhance learning. An effective collaborator has the knowledge and characteristics of a well-functioning team and the dispositions and skills to be an effective contributor to collaborative endeavors.

  Learning Outcomes

  Upon successful completion of a course emphasizing collaboration, students will be able to…

  
    	Describe the characteristics of a well-functioning team.

    	Facilitates the contributions of fellow team members.

    	Fairly and responsibly contributes individual work to the collaborative endeavor.

    	Fosters a constructive team climate.

    	Give and receive feedback within their own team, and meaningfully process feedback to grow as a collaborator.

  

  
    Collaboration Rubric
  

  

  Ethical Reasoning

  Knowledge is power. But power can be wielded for good or ill. While bolstering knowledge is an essential part of a university education, as social institutions, universities have a responsibility to promote the socially beneficial use of the knowledge and power that comes with that education. The competency of ethical reasoning embodies this responsibility by emphasizing the development of ethical self-awareness, a sensitivity to the ethical dimensions of situations and decisions, and the ability to make ethical decisions through the application of various ethical perspectives.

  Learning Outcomes

  
    Note: Because the scope and focus of ethical reasoning development can vary significantly across disciplines and professions, the core competency of ethical reasoning is expected to be embedded in all major programs and assessed through major program assessment. While some courses in the core curriculum may be used to develop and assess ethical reasoning, major programs are also permitted to make use of courses or learning experiences outside of the core.
  

  Upon successful completion of a course emphasizing ethical reasoning, students will be able to…

  
    	Recognize their own ethical core beliefs and how they shape ethical conduct and thinking.

    	Understand ethical perspectives, theories, and/or concepts.

    	Recognize, evaluate, and connect ethical issues.

    	Apply ethical perspectives, theories, or concepts to a decision-making situation.

    	Evaluate alternative ethical perspectives within a decision-making situation.

  

  
    Ethical Reasoning VALUE Rubric
  

  




  
  





Signature Assignments


  
  Signature Assignments are a well researched high impact educational practice, commonly used in general education programs. In general, signature assignments are culminating tasks in a course that:

  
    	Assess key learning outcomes

    	Demonstrate students’ cumulative learning (within the course)

    	Engage students in meaningful, authentic demonstrations of learning

    	Integrate multiple skills or knowledge areas

    	Incorporate a reflection assignment that guides students in making meaning of their own learning

  

  Key Features of a Signature Assignment

  Understanding Authenticity
 Authenticity in assignments refers to tasks that mirror real-world applications of knowledge and skills. Authentic assignments: 	Reflect challenges faced by practitioners in the field
	Engage students in meaningful problem-solving
	Connect classroom learning to broader contexts



  
    	Authenticity. Signature assignments engage students in authentic demonstrations of learning, resulting in meaningful student artifacts. An assignment can be authentic in several ways: 	Authentic to the discipline. The assignment may be representative of the sort of thing you and others in your discipline actually do.
	Authentic to a profession. The assignment may be representative of the sort of thing professionals in some relevant profession actually do.
	Authentic to society. The assignment may be representative of the sort of thing active, engaged members of society actually do (or that they should do).



  

  
    	Assessment of Key Outcomes. Signature assignments are used to assess key outcomes in the course, including (most notably) the core competencies the course is designed to develop.

    	Reflection Assignment. Signature assignments incorporate a separate, but connected, reflection assignment that prompts and guides students in making meaning of their learning, as represented in the signature assignment and, potentially, other artifacts in the class.

  

  Designing a Signature Assignment

  Signature assignments can come in many forms. To begin the process of identifying and designing a signature assignment, consider the following two questions:

  
    	What is an authentic task that students should be better able to complete as a result of the course?

    	What are the core competency learning outcomes I need to assess?

  

  You can ask these two questions in either order, each providing a different process for constructing the signature assignment.

  Authenticity First

  You may choose to focus on crafting a short list of possible authentic tasks, setting aside the core competencies. If you take this approach, you would want to consider the following sorts of questions:

  
    	What tasks do I and those in my disciplinary field engage in that I believe students should be (better) able to do upon successful completion of the course?

    	What tasks do professionals in some relevant field engage in that I believe students should be (better) able to do upon successful completion of the course?

    	What tasks do engaged members of society engage in that I believe students should be (better) able to do upon successful completion of the course?

    	What sort of task fits with the course and requires synthesizing skills and knowledge from throughout the course?

    	What sort of task best represents the most important level of learning in the course and/or the most important thing students should be able to do upon completion of the course?

  

  Once you’ve drawn up a list of possible tasks, then you can think about which task(s) would function well to assess the core competency learning outcomes.

  Core Competencies First

  An alternative design approach starts with the core competency learning outcomes and engages in “backward design” toward an authentic assessment of the skills captured in those learning outcomes. This approach works especially well if you are designing a course from scratch rather than attempting to revise an existing assignment/course. Using this approach, you would:

  
    	List out each possible learning outcome for the require core competencies.

    	For each, ask how disciplinary experts, professionals, or engaged members of society may use the skill specified in the outcome.

    	Review your list to narrow in on your learning outcomes by asking the following sorts of questions: 	Are there learning outcomes, associated with each core competency, that seem to speak to a similar type of task?
	For which learning outcomes have you specified especially interesting/detailed/important tasks?
	Are there any learning outcomes for which you identified tasks that are especially central to the course or of particular interest to you?



    	Using the information gathered in the previous step, identify the 2 learning outcomes you will focus on for each core competency

    	Construct the authentic task that fits with the core competency learning outcomes. At this stage, you may realize you need more than one signature assignment or you may be able to assess all outcomes in a single assignment.

  

  Crafting the Signature Assignment Overview

  Once you have a genuine authentic assessment for students to engage in, the next step is presenting it to them in such a way as to emphasize its meaningfulness. Additionally, it is important to be clear about the task and the criteria for success. One well researched way to do this is to make use of the “Transparency in Learning & Teaching” (TILT) framework for transparency in assignment design. That framework emphasizes designing instruction/overview documents explicitly identifying 3 elements:

  
    	The purpose of the assignment. Here you can emphasize how the task in authentic and also what skills/knowledge students should expect to apply and develop in completing the assignment.

    	The task. Here you should provide a clear process for completing the task. If certain things must be done before other things, provide an ordered list. You may also emphasize specific things to avoid.

    	The criteria for success. Providing students, in advance, with a clear rubric or other indication of how the assignment will be evaluated reduces their anxiety in completing the task and provides an opportunity for them to self-assess. 	Note: For the purposes of the core curriculum, this criteria for success should very explicitly incorporate assessment of the designated core competency learning outcomes.



  

  You may also want to include an “appendix” of resources, such as examples, on later pages or in separate documents.

  Signature Assignment Overview Template – You may download and use this template, which is derived from the TILT framework template.

  Incorporating Meaningful Reflection

  See Designing for Reflection

  




  
  





Inquiry Launch: Reimagining the First Year Experience


  
  
    Last Updated: April 4, 2024
  

  How do we spark student curiosity and desire to learn? How do we give our students the best opportunity to succeed at CSU? These were the questions that guided the creation of Inquiry Launch. For students to succeed in university, they need a sense of belonging, a belief in their own abilities, and the skills and strategies to succeed. Drawing on significant research into first year experience courses and consultation with stakeholders across CSU, the 3-credit hour Inquiry Launch was designed to replace the existing Introduction to University Life course by embedding its goals within a disciplinary context and empowering faculty to frame the course around engaging questions or problems.

  While Inquiry Launch courses will be distinguished by their guiding questions and the disciplinary methodologies they emphasize, all will be united in their focus on achieving the four essential Inquiry Launch learning outcomes.

  
    
      Inquiry Launch Learning Outcomes

    

    
      Upon successful completion of an Inquiry Launch course at CSU, students will be able to…

      
        	Identify themselves as members of the CSU community;

        	Engage in personal and academic goal setting;

        	Strategically deploy effective college success strategies and utilize university resources

        	Engage effectively with diverse others to investigate complex issues and propose a way forward

      

    

  

  Below, you will find the following additional information:

  
    	The Goals of Inquiry Launch courses

    	Recommended & Required activities to achieve each learning outcome

    	Suggestions for how to think about designing an Inquiry Launch course

    	The motivation for and research underpinnings of Inquiry Launch

  

  Inquiry Launch Goals

  The four Inquiry Launch learning outcomes are aimed at achieving the following broader goals:

  
    	Promote student belonging through introducing students to university resources (LO1, LO3)

    	Develop students’ academic skills through deliberate and regular practice (LO2, LO3)

    	Spark student intellectual curiosity (LO4)

    	Engage students in the production of knowledge through collaborative inquiry (LO4)

  

  Inquiry Launch courses must be intentionally designed with these goals and the associated learning outcomes in mind. Achievement of these goals should not be seen as an “add on” to a course in your discipline, but rather as central to the course. The disciplinary content should be secondary, functioning more as a tool for achieving these goals and outcomes.

  A common rule of thumb used in the design of courses like Inquiry Launch is that you should cut about 50% of the content from a standard introductory survey course.

  Learning Outcome Activities

  There will be many ways to achieve the Inquiry Launch learning outcomes, and the hope is that faculty will think creatively about how best to achieve the outcomes given the focus of their course and discipline. But we also want to assist faculty in ensuring they can help students achieve the outcomes. Below you will find each outcome listed, followed by a series of potential activities or approaches one may take to help achieve the outcomes. Those in bold are required activities. The Director of Core Curriculum will also be working with First Year Experience staff and others across the university to produce assignment templates and more fully worked out activities that you may use.

  
    	
      Students will be able to identify themselves as members of the CSU community
      
        	Helping students to choose and navigate a major program (or curriculum generally)

        	Including a strong focus on Health & Wellness (Mental, physical, and relational) that also introduces students to relevant campus resources

        	Investigating what is important for achieving a healthy “school-work-life” balance

        	Activities focused on navigating the city of Cleveland

        	Focusing on students’ social engagement by helping them connect with student organizations & community activities

      

    

    	
      Students will be able to engage in personal and academic goal setting
      
        	Explicitly instruct students in effective goal-setting in college and beyond

        	Engage students in self-exploration and personal development strategies

        	Including a strong focus on personal goal setting/habit formation alongside a discussion of resilience/perseverance strategies

        	Investigating the importance of embracing a “growth mindset” in college

        	Activities focused on financial literacy, time management, etc.

        	Focusing on the importance of professional communication, including how to set up and send professionals emails with signatures & attachments

      

    

    	
      Students will be able to strategically deploy effective college success strategies and utilize university resources
      
        	
          Introduce students to library resources and work with a librarian on information literacy/library research skills
        

        	Introduce students to key academic skills (such as note-taking) early in the semester, and use the initial disciplinary learning as the medium for practicing those skills throughout the semester

        	Engage students/student teams in meaningful projects related to the focus of the course and use this as an opportunity for active learning of university resources

        	Investigating the traits of successful students, leaders, & collaborators

        	Activities focused on note-taking, effective reading, and general study strategies

        	Focusing on the importance of academic integrity and the responsible use of resources

        	Explicit instruction in the value and limitations of generative AI

      

    

    	
      Students will be able to engage effectively with diverse others to investigate complex issues and propose a way forward
      
        	Where possible, explicitly link disciplinary learning to essential elements of Inquiry Launch. Where this is not possible, break up disciplinary learning with other elements (such as those suggested for CLOs1-3) as appropriate.

        	Organize students into teams early in the semester, then engage them in explicit team-building strategies (such as creating team contracts) and have them work in these teams regularly throughout the semester

        	Structure team activities and/or projects and explicitly engage students in effective strategies of collaboration and project management

        	Investigating how new knowledge is produced, especially within your discipline

        	Activities focused on collaborating across differences and embracing complexity

        	Focusing on the importance of information literacy, problem solving, & conflict management/resolution

      

    

  

  Designing an Inquiry Launch Course

  While there is no singular right way to design an Inquiry Launch course, there are some common suggestions that are worth keeping in mind.

  
    	Be innovative in your focus. While all courses in the Inquiry Core should spark student curiosity by emphasizing questions and problems of interest to first-year students, the Inquiry Launch courses should especially embrace the innovation.

    	Embrace the narrow topical focus by finely curating the learning experience. You should not feel any obligation to cover a certain amount or type of disciplinary content in an Inquiry Launch course, which should liberate you to engage students in unique ways.

    	Design for collaboration. Students develop a sense of belonging in large part from interacting with classroom peers. Engage students in collaborative exercises, activities, and consider focusing the course on a collaborative project. Set aside class time for students to collaborate, rather than asking them to find time to meet outside of class.

    	A common “rule of thumb” for these sorts of courses is to take a standard introductory course in your discipline and cut about 50% of the content to ensure sufficient time for students to learn about university resources and develop their academic skills.

    	Think about how you can tie together explicit instruction in foundational academic skills – reading, note-taking, goal setting, etc. – with the disciplinary focus of the course. For instance, consider including an early introduction to a note-taking technique followed by regular note-taking assignments.

    	Work to identify synergies between key university resources – the library, the writing center, TASC, etc. – and work you may have students do in the course. For instance, consider tasking students with completing an annotated bibliography on some topic and pair that assignment with a visit to the library that introduces students to the use of research databases and other library resources.

  

  Why Inquiry Launch?

  The Inquiry Core Curriculum replaces the existing 1-credit hour Introduction to University Life first year experience course with a 3-credit hour Inquiry Launch course requirement. The fundamental goal of this change is to better meet our incoming students where they are and support them in becoming a full member of the CSU community and succeeding throughout their university career.

  Research on First Year Experience courses have generally produced the following conclusions:

  
    	3 credit hour First Year Experience courses are much more effective than courses requiring fewer credit hours, especially for the most academically vulnerable. Achievement gaps between the academically most vulnerable and other students was nearly eliminated when a 3 credit hour FYE course was used.[1]

    	FYE courses that combine the teaching of academic strategies with disciplinary content have a statistically significant effect on student success, while FYE courses that only teach success strategies without academic content do not. One study showed up to a 20% benefit to persistence and graduation rates for first-generation students and students of color, compared to no FYE course at all.[2]

    	While there are different approaches to First Year Seminars, “hybrid approaches” which combine academic content and extended orientation elements were found to be most effective.[3]

  

  Additionally, the design of the Inquiry Launch course also helped us achieve additional important goals, such as:

  
    	Better promote student belonging through more regular contact with the instructor and peers in the first-year experience course.

    	Make it possible for the First Year Experience course to count toward the ODHE minimum 36-credit hour general education requirements by meeting OT-36 learning outcomes.

    	Make it possible for students to begin an Inquiry Pathway journey through an Inquiry Launch course.

  

  

  
    
      	Angela L. Vaughan, Stephanie I. Pergantis, and Susannah M. Moore, “Assessing the Difference Between 1-, 2-, and 3-Credit First-Year Seminars on College Student Achievement,” Journal of The First-Year Experience & Students in Transition 31, no. 2 (November 15, 2019): 9–28. ↵


      	Dharmananda Jairam, “First-Year Seminar Focused on Study Skills: An Ill-Suited Attempt to Improve Student Retention,” Journal of Further and Higher Education 44, no. 4 (April 20, 2020): 513–27, https://doi.org/10.1080/0309877X.2019.1582757.; Michael Graham et al., “Academic First-Year Seminar: Four-Year Retention and Graduation for All First-Time Students and Students at Additional Risk,” Journal of The First-Year Experience & Students in Transition 35, no. 1 (April 15, 2023): 111–27. ↵


      	Ryan J. Zerr and Elizabeth Bjerke, “Using Multiple Sources of Data to Gauge Outcome Differences Between Academic-Themed and Transition-Themed First-Year Seminars,” Journal of College Student Retention: Research, Theory & Practice 18, no. 1 (May 1, 2016): 68–82, https://doi.org/10.1177/1521025115579673. ↵


    

  

  




  
  





Inquiry Pathways


  
  Inquiry Pathways provide an avenue for students to explore an important issue or topic in-depth and from multiple disciplinary perspectives. The theme of the pathway provides a “glue” that helps students draw connections across disciplines and apply knowledge at a deeper level.

  As part of the CSU Inquiry Core Curriculum, the Inquiry Pathways aim to:

  
    	Enhance student engagement through designing courses on topics and themes of interest to CSU students.

    	Enhance student learning through promoting the engagement with important themes from multiple disciplinary perspectives.

  

  Currently, there are five possible pathways for students to participate in: Justice & Society, Environmental Sustainability, Transformative Leadership, Healthy Futures, and Technology & the Future of Society.

  

  Justice & Society

  How can we achieve a more just world? How do social and legal structures impact different groups differently? How do systematic inequalities persist, and how can we dismantle them? How is power and privilege distributed across a society? Can we achieve real social equality while respecting individual liberty? What does a more inclusive, equitable society look like and how can we help create it? These are the questions that motivate the Justice & Society Pathway. As you complete courses across the university, you’ll investigate the meaning and demands of individual liberty, racial equity, gender rights, economic disparities, environmental justice, and more. You’ll develop your critical thinking, cultural understanding, and empathy all in the service of analyzing complex social issues and developing effective strategies for advocating for change. The Justice & Society Pathway is a transformative experience. Whether you aspire to be a policy maker, activist, or simply a more informed global citizen, the courses in this pathway will empower you to make a meaningful impact in your community and beyond.

  Why Justice & Society?

  Social justice is arguably the issue for this generation of students. Through events across the United States and beyond, nearly everyone has awoken to the deep inequalities and injustices the plague our world. And they know we can do better. Surveys indicate many students want to know more about how to promote social justice and see their life goals as including using their talents to promote social justice. Further, an understanding of the complexities of political society and the various values and issues that surround social justice is essential within a democratic society. As students become activate political citizens, with political power, they will need to be sensitive to the sorts of social and legal issues that the social justice pathway will consider.

  Pathway Goals

  Students successfully completing the Justice & Society pathway will…

  
    	Gain a deep understanding of the ideas and debates surrounding the nature and practice of justice in society.

    	Evaluate historical and contemporary issues in light of social justice theory and practice.

    	Develop attitudes and strategies for promoting social justice.

  

  Pathway Learning Outcomes

  Students successfully completing the justice & society pathway should be able to…

  
    	Analyze and articulate the core principles of social justice, demonstrating a nuanced understanding of their interconnections and complexities.

    	Critically evaluate historical and contemporary social issues through the lens of social justice theories.

    	Apply interdisciplinary approaches to assess the impact of policies, practices, and social structures on marginalized communities.

    	Develop and present strategies for addressing social inequities.

    	Reflect on their own positionality and privilege, articulating how these factors influence their perspective on and approach to social justice issues.

  

  Justice & Society Reflection Prompts

  
    	Social justice is partly about possessing certain dispositions. This includes the disposition to examine a social issue from diverse perspectives and consider how a social or policy matter may impact people very differently from you. More broadly, it includes the cultivation of empathy – the ability to understand others’ perspectives and see things through their eyes. Reflect on your development of these sorts of dispositions. How has learning about specific instances of social (in)justice and specific concepts or theories contributed to your dispositional growth?

    	What is a social justice project you are personally interested in? How might the ideas from this course help you engage in that project?

    	Social justice is a complex subject with many competing views and ideas. How does your signature assignment highlight or demonstrate the complexity of the topic?

    	Social justice is often understood differently in different disciplines. Identify a specific aspect of social justice we explored in this course and relate it to an aspect of social justice you explored in another course in the Social Justice pathway. Do the different aspects challenge one another? Support one another? Did your understanding of one become clearer as a result of learning about the other?

    	How has your understanding of social justice changed as a result of taking this course (or completing this signature assignment)?

  

  

  Environmental Sustainability

  Are you passionate about the environment and eager to make a real impact? Are you curious about the interdependence of human systems (such as economies and cities) and the environment? The Environmental Sustainability pathway is designed to provide you with the necessary knowledge and skills to understand and address pressing environmental challenges. This pathway will explore the interdependence between humans and natural resources, the science of environmental change, public policies for environmental sustainability, the practice of conservation and green design, and our ethical responsibilities to the environment.

  Why Environmental Sustainability?

  A changing climate. Declines in biodiversity. Dwindling natural resources. The Environmental Sustainability pathway will allow students to explore the theory and practice of environmental stewardship and sustainability while also becoming drivers of change in a world that needs innovative solutions to environmental challenges. They will be challenged to explore how we can respond to environmental catastrophes and preserve the natural world and economic well-being for future generations. This involves investigating our moral obligations to the environment and how this can be reconciled with other human values and goals such as economic development. By enrolling in the Environmental Sustainability pathway courses, students will not only increase their career options but also learn how to contribute to the well-being of society and the planet.

  Pathway Goals

  Students successfully completing the Environmental Sustainability pathway will…

  
    	Explore and analyze complex and evolving environmental issues from multiple perspectives.

    	Gain an in-depth understanding of the complex relationship between humans and the environment and the concept of environmental sustainability.

    	Develop practical skills and strategies for promoting environmental sustainability in personal and community settings.

  

  Pathway Learning Outcomes

  Students successfully completing the Environmental Sustainability pathway should be able to…

  
    	Critically evaluate and synthesize complex and evolving environmental issues from multiple perspectives to propose informed and sustainable solutions.

    	Describe, analyze, and critique the impacts of human activity on the environment, natural resources, and sustainability.

    	Devise informed and meaningful responses to problems and arguments in the area of sustainability based on the study and the analysis of relevant information.

  

  Reflection Prompts

  
    	Reflect on a personal habit related to the environment. How could you alter this habit to be more sustainable, and what impact might this change have?

    	Describe an environmental issue that particularly concerns you. How has learning about this issue influenced your thoughts and actions?

    	Sustainability can mean different things in different disciplines and contexts. Focusing on a specific aspect of sustainability we examined in this course, how does it relate to sustainability as you learned about it in another course in the Environmental Sustainability pathway? Do the ideas oppose or complement one another?

    	Sustainability is often viewed as at odds with other important values, such as economic growth or individual freedom. How did you grapple with this conflict in your coursework (e.g., via your signature assignment) or elsewhere? Be sure to identify what other value(s) you focused on.

    	As part of the Environmental Sustainability pathway, this course is designed to help you gain a deep understanding of the relationship between humans and the environment. Making specific references to your work in this course, how have you progressed toward achieving this goal?

    	As part of the Environmental Sustainability pathway, this course is designed to help you develop practical skills and strategies for promoting environmental sustainability in personal and community settings. Making specific references to your work in this course, how have you progressed toward achieving this goal?

    	Reflect on how interdisciplinary connections in the Environmental Sustainability pathway enhanced your understanding of sustainability. Provide specific examples from your coursework that highlight the interdisciplinary connections and discuss how they influenced your outlook on solving environmental challenges.

    	Reflect on how Environmental sustainability pathway courses have influenced your career goals or professional objectives. Explain how the skills and knowledge gained from the coursework could be applied in your future professional pursuits. Provide specific examples.

    	Reflect on how the knowledge acquired from your Environmental Sustainability pathway courses have influenced your lifestyle choices. Consider areas such as energy consumption and waste reduction. What specific changes have you made in your personal life to have sustainable practices? Discuss the challenges you’ve faced and the benefits you’ve experienced as a result of these changes.

    	How has your understanding of environmental problems and solutions evolved? Reflect on key moments or concepts that significantly influenced or changed your thinking. Provide specific examples.

    	What key concepts or practices related to environmental sustainability have resonated with you the most, and why?

    	Throughout human history, there has been tension between those who adopt a worried environmental alarmism and those with an assured techno-infused optimism (or who are otherwise dismissive of environmental concerns). Where do you position yourself along a spectrum from alarmism to concern to optimism or skepticism? Has your position changed as a consequence of completing this coursework?

  

  

  Transformative Leadership

  Might you be the next Transformative Leader to help shape our Cleveland communities? What even is a “Transformative Leader” and what skills set them apart from others? Embark on the Transformative Leadership Pathway to find out! This pathway is designed to integrate leadership competencies into your undergraduate experience, regardless of your major. In this pathway, you’ll be immersed in experiential learning opportunities, providing a hands-on approach to acquiring skills, knowledge, and insights by tackling real-world challenges in a controlled environment. This will include experiential activities such as simulations, case studies, and role-playing activities aimed at developing your problem-solving skills and adaptability, building trust through effective collaboration techniques, and improving your ability to effectively communicate. Completing the Transformative Leadership Pathway will prepare you to handle unexpected situations in the future, help you to engage with diverse perspectives and navigate interpersonal dynamics, and improve your emotional intelligence by practicing empathy, active listening, and conflict resolution – all key elements of effective leadership!

  Why Transformative Leadership?

  Our aim is to empower students to drive innovation, foster ethical decision-making and effective communication skills in order to build stronger communities. Through a global lens/perspective and ability to adapt to change, transformative leaders drive organizational and community success.

  Pathway Goals

  Students successfully completing the Transformative Leadership pathway will…

  
    	Gain a deep understanding of the key values of effective leadership and the essential traits of transformative leaders.

    	Develop their personal leadership style through experiential learning opportunities.

    	Learn to lead with empathy in order to collaborate inclusively, equitably, & effectively.

  

  Pathway Learning Outcomes

  Students successfully completing the Transformative Leadership pathway should be able to…

  
    	Identify and describe key leadership traits & values.

    	Discuss the importance of transformative leadership in the Cleveland community and beyond.

    	Effectively apply their leadership style when working collaboratively & navigating novel challenges.

  

  Reflection Prompts

  
    	What do you think are the three most important traits of an effective leader?

    	What three skills do you think are key to being a transformative leader?

    	What do you think are the two most challenging leadership skills to develop?

    	Reflect on a time when you benefitted from effective leadership – what were some things that the leader did to facilitate success of the project/initiative?

    	Reflect on a time when you were let down by ineffective leadership – what were some things that the leader could have done differently to better facilitate success of the project/initiative?

    	Discuss an example of when you successfully applied your leadership skills to facilitate a project/initiative – which skills did you utilize and how did they contribute to the team’s success?

    	Reflect on a leader you admire. What qualities do they possess, and how can you incorporate those qualities into your own leadership style?

    	Consider a challenge you may face as a leader. How would you apply the theories you’ve learned to overcome it?

    	Compare an idea related to leadership that you learned in this course to an idea you learned in another course in this pathway. How are they similar and how do they challenge each other? How does knowing about one improve your understanding of the other?

    	What key habits of leadership do you believe you are most developed in? What key habits of leadership do you want to focus most on developing going forward?

    	There are many ways to be a leader. In your signature assignment, how did you grapple with or explore this complexity of what it means to be a leader?

  

  

  Healthy Futures

  How do we create a “healthy future”? In this pathway we will investigate what it means to build healthy lives individually and collectively. This involves exploring questions such as “What is health?,” “How does our lived environment affect our health?,” and “How do we protect and promote community health for all?” Ensuring a healthy future also requires thinking about a wide range of topics such as how the foods & substances we consume affect our health, how the pollutants & chemicals we’re exposed to diminish our health, and why health disparities continue to persist between different communities. This pathway is designed to increase awareness of the myriad issues that impact human health, and to prepare students with the necessary skills and knowledge to navigate these issues in bringing about heathy futures for all.

  Why Healthy Futures?

  Students are naturally interested in health, whether their own, that of their family, or their community. When asked to choose a topic for research, many students gravitate towards stress and mental health, substance use (e.g., alcohol, cannabis, vaping, caffeine, dietary supplements), diets (keto, vegan, paleo) and other things they have variously been told are “healthy” or “not healthy”; students want to learn more. This intrinsic desire for health literacy can and should be encouraged from disciplines across campus to build a community that understands the interconnections between personal and population health, science/technology and health, business and health, and environment/culture/media and health.

  Pathway Goals

  
    	Students will improve their understanding of health and what contributes to health for individuals and communities

    	Students will learn about different barriers to health and will consider how to navigate these barriers in order to promote healthy futures for themselves and others

  

  Pathway Outcomes

  Students successfully completing the Healthy Futures Pathway will be able to…

  
    	Locate and utilize health-related information from a variety of sources

    	Draw clear connections between environmental factors and the effects these have on individual and community health, both now and into the future

    	Critically evaluate the impacts of current practices and/or new technologies on the health of individuals, organizations, and communities

  

  Reflection Prompts

  
    	As part of the CSU Healthy Futures pathway, this course is designed to help you gain a deep understanding of the connection between a person’s health and the influence of social determinates such as socioeconomic status and environmental exposures. Making specific references to your work in this course, how have you progressed toward achieving this goal?

    	Reflect on a personal habit related to your health. How could you alter this habit, and what impact might this change have?

    	Describe a health-related issue that particularly concerns you. How has learning about this issue influenced your thoughts and actions?

    	Describe a health-related issue that particularly concerns your community. How has learning about this issue influenced your thoughts and actions?

    	How might the foods & substances you commonly consume affect your health and your ability to achieve a healthy future?

    	How might the pollutants & chemicals you’re commonly exposed to affect your health and your ability to achieve a healthy future?

    	Identify and discuss two ways in which your lived environment affects your health. How might these bear on your ability to maintain a “healthy future?”

    	Discuss three things you think are essential for a “healthy future,” and then reflect on actionable steps you/others can take to help ensure access to/achievement of these.

    	Reflect on a personal barrier to achieving a “healthy future,” and discuss some actionable steps you can take to overcome this barrier.

    	What are 2-3 social determinates of health that currently present barriers for marginalized communities in Cleveland? Discuss some steps that can be taken to begin addressing each social determinate of health.

    	What are 2-3 health disparities that continue to persist for Cleveland communities? What is one thing that could be done to help address each health disparity and better promote “healthy futures” in Cleveland?

    	Discuss three things you think are essential for a community to have a “healthy future,” and then explain what steps can be taken to help ensure access to/achievement of each thing you identified.

    	What do you think a “healthy future” looks like for your community? How might this be different from what a “healthy future” could look like for another community?

  

  

  Technology & the Future of Society

  Technology is now an inescapable component of our lives. Just as the invention of the plow revolutionized how we produce food and organize society, artificial intelligence and other advanced technologies are now reshaping society. This pathway explores the interconnectedness of technological innovation, humanity, and society. You will explore the profound ways that technology not only reflects but also shapes societal values, habits, and institutions. Courses in this pathway may address questions such as: What is the future of work, education, writing, and/or art in the age of AI? What is the future of play and relationships? What is the future of privacy? What is the future of life in a hyper-technological world? How should we be thinking about social media and smartphones? Should we use technology to enhance ourselves, the environment, and/or society?  What criteria should we use to decide upon guidelines, guardrails, and guideposts to better manage technology in our lives? What is the relationship between humanity and technology?

  Pathway Goals

  Students on the Technology and Society pathway will:

  
    	Explore the history and evolution of technology

    	Examine the societal implications of technology and related ethics

    	Understand the application/implementation and development of technology

  

  Students on this pathway will examine the role of technology in shaping cultural, economic, and political systems. Furthermore, students will be able to identify ethical and philosophical considerations in the design, development, and implementation of technologies. This exploration will include examination of the unintended consequences of technology (interventions) and the importance of building accountability into the design, development, and implementation phase.

  Pathway Outcomes

  Upon successful completion of the Technology & the Future of Society Pathway, students will be able to…

  
    	Identify meaningful ways that technology has impacted society

    	Describe the technical and/or ethical considerations of the design, development, or implementation of technologies

    	Analyze, evaluate, communicate, and address the potential risks and/or benefits of emerging technologies

    	Engage with philosophical questions about the nature of technology and its relationship to human values

  

  Reflection Prompts

  
    	How has your understanding of the relationship between technology and society changed throughout this course (and/or pathway)? Provide specific examples to illustrate your evolving perspective.

    	Reflect on a specific technology or technological innovation discussed in this course (or pathway). How might this technology impact different communities or social groups in different ways? What ethical considerations should be considered in its development and implementation?

    	How has this course (and/or pathway) challenged your assumptions or preconceived notions about the role of technology in society?

    	Identify a technological issue or debate that was explored in this course and/or pathway. How did the different disciplinary perspectives from faculty, classmates and case studies/examples enhance your understanding of the complexities involved?

    	Describe a personal experience or observation that illustrates the positive or negative impact of technology on society. How has this course (and/or pathway) influenced your interpretation of that experience?

    	Reflect on a technological innovation that you believe has the potential to significantly impact society in the future. What potential benefits and risks should be considered, and how might different stakeholders view this technology differently?

    	Discuss how your thinking about the values and assumptions embedded in technological systems has evolved throughout this course (or pathway). Provide specific examples that have shaped your perspective.

    	Imagine you are tasked with designing a new technology or software application. What ethical considerations would you prioritize in the design process, and how would you ensure that the technology aligns with societal values and promotes the greater good?

    	Reflect on a specific reading from this course (or pathway) that challenged your preconceived notions about the relationship between technology and societal issues such as inequality, privacy, or political power. How has this experience influenced your understanding of the complexities involved?

    	In the rapidly evolving technological landscape, reflect on the role of technological literacy and/or computational thinking in shaping an equitable society.

    	How has a concept, theory, or framework from this course helped you develop a better understanding of a technological issue?

    	Consider a specific group of people we have discussed in this course (e.g., scientists, students, under-represented minority groups, people with a disability, etc.). How has technology influenced this group over time? What are the positive and negative implications of technology for this group in the future?

    	Reflect on pressing needs faced by a specific group of people (e.g., black moms at risk of infant and maternal mortality, low-income populations caught in the ‘no car-no job’ paradox) and how technology might offer solutions to real-world problems.

  

  

  How Students Participate in Pathways

  Students may optionally choose to complete some of their core curricular requirements through the completion of a pathway.

  
    	To complete a pathway, students need to complete at least three courses within the pathway.

    	Completion of a pathway earns a digital badge and an indication on the student’s transcript, akin to completion of a certificate program.

    	Students may choose to complete multiple pathways.

  

  




  
  





Writing & Speaking Across the Curriculum


  
  The Inquiry Core Curriculum makes several changes to how Writing Across the Curriculum (WAC) and Speaking Across the Curriculum (SPAC) courses fit into a student’s overall program requirements. In addition, in Fall 2022, Faculty Senate approved changes to the WAC policy. These changes are now reflected in the WAC criteria sheet available on the GenEd08 website.

  
    
      [image: Writing progression from foundational composition courses to inquiry core courses to WAC/SPAC courses]
    
  

  See below for a more in-depth description of writing tasks can be scaffolded across a student’s university career

  WAC & SPAC in the new Inquiry Core Curriculum

  The new Inquiry Core Curriculum aims to better support students in the development of their communication skills. To do this, several changes were made to how WAC/SPAC fits into program requirements at Cleveland State:

  
    	WAC/SPAC courses are distinct from Inquiry Core Courses. A course cannot be approved in both categories. While WAC/SPAC courses can still be offered at any level, the aim of this change is to encourage scaffolding of student writing and speaking development: From initial composition courses, through core curricular courses that include writing and/or oral communication as core competencies, and then to WAC/SPAC courses. 	For any course in your program that is currently approved for both GenEd08 and WAC/SPAC, you will need to decide whether to: 	submit it for inclusion in the Inquiry Core
	update its WAC status (SPAC status does not need to be updated)
	remove it from inclusion in either program.


	Curriculog will reflect this change by having distinct proposal forms for WAC/SPAC courses and for Inquiry Core Curriculum courses.



    	Students are required to complete two WAC/SPAC courses. This is a change from the current policy of three courses. The reduction reflects the greater inclusion of written and oral communication in the core curriculum. Students may either complete two WAC courses, or one WAC and one SPAC course to fulfill their requirements.

    	At least one WAC/SPAC course must be in the major program of study and not a program capstone. This is a change from the currently policy, which still mandates one WAC/SPAC course in the major program of study but permits it to be a capstone course. Although programs are no longer required to have capstones, the intent of this change is to ensure students are gaining knowledge of how to communicate in their discipline before being assessed on their ability to do so. 	Similar programs of study may share their “in major” WAC/SPAC course if there are no important disciplinary differences.



  

  Writing Across the Curriculum Course Requirements

  In the Fall of 2022, Faculty Senate approved changes to the WAC course requirements proposed by the Ad-Hoc Committee on Writing Across the Curriculum. As part of those changes, courses were to be re-evaluated for WAC status for AY 2023-2024. Because of the formation of the Ad-Hoc Committee on Core Curriculum and its potential effects on WAC/SPAC, this transition period was delayed. All WAC courses will need to be re-evaluated to continue to be offered as WAC courses starting AY 2025-2026, in line with the rollout of the Inquiry Core Curriculum.

  The updated WAC criteria sheet is now available, and faculty may immediately begin submitting revised courses for approval under the new guidelines. These courses will follow the standard Curriculog routing process, but faculty are encouraged to work with the Director of Core Curriculum and/or Director of the Writing Center in revising and completing the criteria sheet.

  
    
      Writing Across the Curriculum Requirements

    

    
      A course approved for the WAC requirement must meet all of the following criteria:

      
        	Assign writing throughout the semester.

        	Require students to write between 3,000 words and 5,000 words (approximately 10 to 20 pages) over the course of the semester.

        	Teach students writing-to-learn strategies that foster students’ experiences in learning and writing-to-communicate strategies that foster students’ respect of readers’ experiences. Include planning assignments (e.g., reading logs, pre-writing strategies) and peer reviews whenever possible.

        	Provide instruction in discipline-appropriate forms of texts, arguments, evidence, style, audience, and citation.

        	Engage students in writing as a process and provide opportunities for students to improve their writing over the course of the semester. This can take different forms including scaffolded assignments, drafts and revisions, and multiple iterations of the same type of assignment (such as a lab report).

        	Provide students with extensive feedback on their writing and expect students to use that feedback to improve their writing in subsequent assignments. This feedback should not consist entirely of mechanical correction of punctuation and grammar. Doing so should be part of the assessment (grading) of the assignments.

        	Teach information literacy in a discipline appropriate context. This includes instruction and assignments that support student development in accessing and evaluating discipline-appropriate research materials and integrating them into their own work. Instructors are encouraged to collaborate with librarians on this aspect of their courses and to consult the Association of College & Research Libraries’ Framework for Information Literacy in Higher Education.

        	Assign writing in English except for 300 and 400-level courses that are specifically geared at improving writing in another language.

      

      Additional criteria

      
        	In order to receive a C or better in the course, students must write at a satisfactory skill level (C or better). If the student’s writing is weak, but shows understanding of the course material, the student may be assigned a D, in which case WAC credit will not be received for the course.

        	Maximum enrollment for this course is 35 or 45 with a graduate assistant.

      

    

  

  Speaking Across the Curriculum Requirements

  No changes have been made to the SPAC requirements by either the Ad-Hoc Committee on WAC or the Ad-Hoc Committee on Core Curriculum. The only change forthcoming for SPAC courses is the elimination of any overlap between SPAC and Core Curriculum courses. That will occur in the following ways:

  
    	If a GenEd08/SPAC course is proposed and approved for inclusion in the Inquiry Core Curriculum, it will automatically lose its WAC status.

    	If a GenEd08/SPAC course is not proposed for inclusion in the Inquiry Core Curriculum, it will automatically maintain its SPAC status.

  

  
    Access the SPAC Criteria Sheet.
  

  
    
      Speaking Across the Curriculum Requirements

    

    
      A course approved for the SPAC requirement must meet all of the following criteria:

      
        	Require students to make more than one formal presentation.2

        	Provide students with formal guidance in formal oral presentation; e.g. provide rubrics, instruction, etc.

        	Provide students with feedback on oral presentations which can be incorporated into subsequent presentations in the course. This can be done through videotaping and critiquing presentations, providing feedback on early assignments and evaluating improvement over time, and/or using a rehearsal/final performance approach.

        	Be limited in size to 35 students or 45 with a graduate assistant.

        	State clearly on the syllabus that students must earn at least a grade of C to earn SPAC credit.

      

    

  

  Submitting a WAC/SPAC Course

  In general, the process for submitting a course for WAC/SPAC approval has not changed. However, when doing so, do note that there are now two WAC/SPAC specific forms in Curriculog. You should not use the Inquiry Core Curriculum forms for WAC/SPAC courses. Instead, use either:

  
    	25-26 UGRD New WAC/SPAC Course (for a course not currently in CSU’s catalog)

    	25-26 UGRD Course Modification (adding/editing WAC/SPAC content) (for a course currently in CSU’s catalog)

  

  Writing Development and Scaffolding

  
    This matrix was designed by Mary McDonald, Writing Center Director, and modified by Emilie Zickel, English Department and Lecturer in First-Year Writing.
  

  	  	How Students Entering First-Year of college perceive Writing 	Writing Composition courses 	Core Curriculum Courses with Written Communication Competency 	WAC 
 	Most Important Aspect of Writing 	Summary and personal response 	Responding to the writing context with appropriate content, structure, and style 	Apply strategies for focus, structure and idea development learned in FYW 	Disciplinary way of presenting argument 
 	What Writing Is 	Perception that writing is style 	Introduction to writing as context- and audience-driven 	Continued development of the concept of writing as context and audience-driven  
 	Writing as discipline-specific thinking, audience-driven, formal style 
 	Genre experience 	Perhaps some argument and summary; often personal response 	Introduction to summary, rhetorical analysis, argument, and synthesis 	Introduction to discipline-specific genres 	Genre determined by discipline 
 	Intended Audience 	Writing is creativity (writer-centered) 	Introduction to general academic audience expectations (style, format, content) 	Introduction to discipline-specific academic audience  
 	Multiple audiences 
 	Drafting  	First draft is often the only draft 	Goal of several drafts before submission. In-class assignment planning and discussion. Examination of model essays. 	Continued emphasis on writing as a process of several drafts. In-class assignment planning and discussion. Examination of model essays.  
 	Model essays provided to students 
 	Feedback  	Often grammar-focused or little feedback 	Peer and instructor feedback focused on structure, content, and style. Feedback provided on drafts and final versions. Writing Center attendance encouraged
 	Continued emphasis on peer and/or instructor feedback prior to final draft submission. Writing Center attendance encouraged  
 	Peer review on drafts. Revision-oriented final draft feedback. Writing Center attendance encouraged
 
 	Revision  	Tendency not to revise – first draft is the only draft 	Emphasis on revision based on peer review, instructor feedback, and/or Writing Center engagement. Final drafts of essays can be revised for a higher grade. 	Students should be encouraged to use the Writing Center as part of their revision process. At least one final essay should be revised for a higher grade. 	Emphasis on revision using expert advice. 
 	 Citation 	Unfamiliarity citation rules 	In-class instruction on MLA style in-text citation, paraphrase, attribution. Some exposure to APA. 	Students should be provided resources for formatting 	Grammar, style, disciplinary style sheet (e.g., APA, AMA) 
 	Grammar  	Students have a range of familiarity with grammar rules 	Grammar instruction is not the focus of FYW; students are individually directed to grammar resources and in-class grammar lessons occur as needed. Writing Center support for grammar revision 	Students should be encouraged to visit the Writing Center as needed 	Students should be encouraged to visit the Writing Center as needed 
  

  




  
  





Core Curriculum Syllabus Statement


  
  Student learning is enhanced when they are exposed to explicit connections between courses and to the skills they are developing in courses. To better promote student learning within the Core Curriculum, all courses participating must include the following statement early in their syllabus.

  
    This course is part of Cleveland State University’s Inquiry Core Curriculum program. The Inquiry Core Curriculum program aims to provide students with a well-rounded education, emphasizing a diverse range of methods of inquiry and essential skills for success after graduation. This course contributes to the program by fulfilling the [insert requirement here] requirement. In fulfilling that requirement, this course will provide you opportunity to develop the following core competencies: [list competencies].

    To ensure the quality of the Core Curriculum program, student work in this course may be used to assess the program outcomes.

  

  In a change from GenEd08, you are not required to include a full list of the requirements the course meets to be a part of the Core Curriculum. You are encouraged to include explicit student learning outcomes, contextualized to the course, that specify how the core competencies will be understood in your course.

   

  




  
  





Designing for the Core


  
  This section of the handbook will guide you through the design process. You’ll find resources for designing for inquiry & reflection as well as general information about course design.

   

  






Designing for Inquiry


  
  Courses in the CSU Core Curriculum should take an inquiry orientation to their design. This inquiry orientation is inspired by, but not identical to, Inquiry-Based Learning (IBL). More precisely, in line with IBL, the inquiry orientation emphasizes the active involvement of students in exploring and investigating real-world problems and questions.

  The inquiry orientation is broadly aimed at promoting student success through sparking student curiosity, engaging them actively in the learning process, and helping them develop higher-order thinking skills. IBL has been shown, at the K-12 and university levels, to provide these and other benefits.

  To assist faculty in adopting an inquiry orientation in their core courses, this document outlines the relevant aspects of Inquiry-Based Learning and an inquiry orientation, provides guidance for revising a course to have an inquiry orientation, and provides a few examples of course revision focused on inquiry.

  Aspects of the Inquiry Orientation

  At the highest level, Inquiry-based Learning is a form of constructivist learning that aims to spark student curiosity and help them develop higher-order thinking skills and mental architecture needed to be a critical, autonomous thinker. We can see this highest level of IBL in action when we engage students in independent research, for instance in their program capstone. Additionally, we can understand the orientation of IBL by recognizing that it asks faculty to see their students as apprentices and to organize their courses and learning experiences so as to lead the students through the same sort of processes you may take as an expert in the field.

  Core courses are not expected to reach this highest level of inquiry, but instead to start students on that pathway through various forms of structured inquiry. This is in line with IBL research that emphasizes the importance of scaffolding inquiry development. To understand the idea of structured inquiry, it is helpful to identify the various steps common to an inquiry process:

  
    	Identification of a topic of interest

    	Formulation of research question(s)

    	Gathering of resources aimed at investigating and answering the question(s)

    	Analyzing and evaluating the resources

    	Synthesizing information gained to answer, or better understand, the initial question(s)

  

  While the highest level of inquiry, often called open inquiry, would have students engage in all five steps in a largely self-directed manner, structured inquiry involves the instructor in completing, or at least providing significant guidance, in completing some of the steps.

  A typical method of scaffolding structured inquiry involves beginning with structure for all five steps, and then removing or reducing the structure for the later steps while maintaining it for the earlier steps. For instance, we may identify an interesting question in our field (steps 1 and 2) that we will help students explore, provide them relevant readings or other materials (step 3), and then provide structured activities that help them complete steps (4) and/or (5). In this form of structured inquiry, students are beginning the process of critical thinking through the active engagement in steps (4) and (5).

  Inquiry could then be further scaffolded by, for instance, providing activities that guide students through the gathering of resources for a pre-provided question, followed by additional practice with steps (4) and (5), perhaps with less structure or guidance than previously provided.

  To repeat, while we should aim for students to have the ability to engage in open inquiry by the end of their university career, the inquiry orientation of the core curriculum is more modestly aimed at developing their inquiry skills through engaging in structured and semi-structured activities related to steps (4) and (5), and perhaps (3).

  How to Design for Inquiry

  Designing for inquiry can be challenging, but the meaningful learning experiences that can result are highly rewarding. To design for inquiry, the fundamental question to ask is: “How would I go about investigating this issue?” An inquiry-based orientation asks faculty to see their students as apprentices and to support them in developing the knowledge and skills needed to engage in authentic inquiry.

  More precisely, designing for inquiry involves:

  
    	Formulating good questions. The questions that guide the inquiry process should be open-ended, relevant, authentic, and challenging. They should spark student interest and curiosity, as well as encourage them to explore multiple perspectives and sources of information.

    	Scaffolding the inquiry process. The inquiry process can be divided into different phases, such as orientation, conceptualization, investigation, conclusion, and discussion. Faculty should provide appropriate guidance and support for each phase, such as modeling, coaching, feedback, and reflection. Faculty should also monitor and adjust the level of scaffolding according to the students’ needs and progress.

    	Facilitating student collaboration. Inquiry learning can be enhanced by creating opportunities for students to work together in small groups or teams. Faculty should foster a collaborative culture by establishing clear goals, roles, and norms for group work, as well as facilitating communication and interaction among students. Faculty should also provide tools and platforms that enable students to share their ideas, resources, and products with each other.

  

  In thinking about how to redesign an existing course to have an inquiry orientation, consider the following:

  
    	What is the goal of the course or course unit? More precisely, what should students be able to do by the end? Often, the answer to this question immediately suggests what type of product or assessment should result from the inquiry.

    	What is your process, as an expert in the field? Since we want to view our students as apprentices, this is often a good starting point. A geologist might say “I use the geologic record to reconstruct the past and to predict the future”, while a literature professor might say “I critically analyze fictional texts to better understand the human condition”. Taking an inquiry orientation to course design encourages you to think explicitly and analytically about your own inquiry processes.

    	Be thinking in terms of analysis, synthesis, application, and evaluation. You learn information, but you learn it in order to use it to for some more complex purpose. Common relevant verbs here include derive, predict, design, interpret, formulate, create

    	To shift from a content orientation to an inquiry orientation, you can start the statement with “I want my students to use their strong background [developed in the course] in order to…”

    	Focus on what students will be able to do outside of class, in new situations they may find themselves in.

    	Ensure the goal(s) are higher-order, concrete, and measurable. We should be able to observe students doing what we hope they can do

    	How can you scaffold the inquiry process for students to ensure, when they are engaged in inquiry, they are in the “zone of proximal development” – that place where the task is difficult for them, but they have sufficient resources and support to overcome the difficulties. Often this will mean ensuring you have modeled a stage in the inquiry process, and given them a structured opportunity to engage in it individually or collaboratively, before requiring them to engage in a more open and high-stakes way.

  

  Example Inquiry Orientation Revisions

  [Coming soon]

  




  
  





Designing for Reflection


  
  Active reflection can supercharge student learning. Reflection in courses can help students draw connections between ideas in the course and other aspects of their lives, better process complexity, make meaning of what they have learned and the learning process, and develop habits of mind that can carry over to other academic and professional endeavors. But the success of active reflection depends on how it is structured and how students are guided through the process.

  This page aims to provide faculty with two main types of resources to promote reflection:

  
    	Frameworks for structuring reflection assignments

    	Example reflection prompts

  

  Structuring Reflection Assignments

  Simply asking students to “reflect” on a course or assignment is unlikely to have the benefits associated with active reflection. Instead, students must be guided through effective means of structuring reflection. Moreover, by providing students with a framework for reflection, you reduce the cognitive load dedicated to how to reflect, providing more mental resources to focus on the reflection itself.

  D.E.A.L. Model

  A framework particularly useful when reflecting on specific experiences is the DEAL Model: Describe the experience, Explain the experience from multiple perspectives, and Articulate Learning.

  
    	Describe the Experience. Emphasizes a short (3 sentence or less) objective description of the experience. The “What? Where? Who? When? Why?” of the experience

    	Explain from multiple perspectives. In this step, students explore the experience using relevant perspectives, typically provided by instructor prompts. Perspectives can mean a lot of things, depending on context. Some general possibilities include: 	Core Competencies. Explaining the experience from the perspective of (e.g.) collaboration and written communication. This helps students draw connections between the course/learning experience and the key skills emphasized in the core curriculum.
	Personal Growth. Strengths and weaknesses that emerged in the experience. This helps students draw connections between the course/learning experience and their personal lives and abilities.
	Academic Enhancement. Here the perspectives are drawn from the course and students are asked to apply one or more concepts/perspectives to the experience. This emphasizes connections between course content and the wider world.



    	Articulate Learning. This step synthesizes the experience with the explanations to draw conclusions. Typically, the questions/prompts at this step will be consistent. Examples include: 	What did you learn?
	How did you learn it?
	Why is what you learned important?
	What will do as a result of the learning?



  

  

  An example DEAL reflection assignment connected to the CSU Core Competencies may look like this:

  
    	Describe your experience working through the signature assignment.

    	Examine your experience through the following perspectives: 	Digital Literacy: How did your use of digital tools or forms enhance, diminish, or otherwise influence your experience?
	Collaboration: How did your work with others on this assignment enhance, diminish, or otherwise influence your experience?



    	Articulate your learning: What are the two most important things you learned through this assignment process?

  

  

  What? So What? Now What?

  This model of reflection may be familiar to some students, as it is sometimes used in high school education. It is more flexible and quicker than other models, and so is typically more appropriate for shorter, written reflections.

  Fundamentally, you can organize any reflection around these three broad prompts:

  
    	What happened?

    	Why does it matter?/What is important about it?

    	What will you do next time?

  

  3-2-1

  This approach to reflection focuses on student takeaways and lessons learned. Whereas the previous two models most shine when the focus is on a learning experience, the 3-2-1 is especially good for cementing conceptual and content learning.

  3-2-1 reflections can be short, even done at the end of each class period, or longer depending on the context provided. In either case, the process of providing a 3-2-1 reflection includes:

  
    	Setting context. Here you will specify the domain for reflection. It may be the class period, the most recently completed module or unit, the recently completed signature assignment, a specific activity or class experience, or even the entire course.

    	3 things you learned, noticed, and/or experienced. Here students are asked to reflect back within the provided context.

    	2 things connected to something outside of the context (i.e., broader studies or personal life) and/or 2 things you want to learn more about.

    	1 thing you intend to try next time around or would do differently going forward.

  

  

  Example Reflection Prompts[1]

  Faculty are encouraged to design reflection prompts and assignments that best fit with their course and instructional style. But the following taxonomy and examples may be used as a basis for design.

  Summative Reflection

  
    	In what ways have you improved as a writer/artist/scientist, etc.? What brought about those improvements? Point to specific experiences, readings, assignments, or discussions in the course.

    	What was your biggest accomplishment in the course? How did the signature assignments and other course elements help you reach it? Be specific.

    	What skills did you master in this course? How are they reflected in your signature assignments and other course work? Be specific.

  

  Process Reflection

  
    	What problems did you encounter in completing the signature assignments? How did you troubleshoot them?

    	Talk about the aims and strategies that led to the completion of your signature assignments. How did your thinking about the assignments evolve over time? Illustrate this using specific experiences you had while working on the assignments. How did the assignment evolve (or not) with your thinking? What went according to plan and what surprises did you encounter? What still needs work?

    	Outline the steps you took to complete the signature assignments, and tell me about your thinking at each step.

  

  Evaluative Reflection

  
    	What are the strengths and weaknesses of your signature assignments? Explain while making specific references to your work.

    	Discuss your best work in this course and explain using specific references to the work why it is your best.

  

  Learning Reflection

  
    	Make connections between what you learned in this course and what you’ve learned in other courses at CSU or before. Make specific references to your work in this class and in the other courses. How did what you learned in the other courses enhance what you learned in here, and vice versa?

    	As part of the CSU Core Curriculum, this course is designed to help you develop the following core competency/competencies: [insert for course]. Making specific references to your work in this course, tell me how you have progressed toward achieving this competency/these competencies.

    	Reflect on how you thought about [course topic] before you took this course and how you think about it now that the course is over. Have any of your assumptions or understandings changed? Why? What assignments/activities/readings were influential in this process? How will you approach [course topic] differently in the future?

  

   

  

  
    
      	These example prompts come from Salt Lake Community College. https://www.slcc.edu/eportfolio/reflection.aspx↵


    

  

  




  
  





Designing for Engagement in Large Enrollment Courses


  
  A key pillar of the new Core Curriculum is an emphasis on active student engagement in the classroom. OT-36 learning outcomes emphasize a need for student skill development and not an “exclusive content focus” and the evidence is overwhelming that students learn more when they actively construct knowledge and apply course content. Thus, to best prepare our students for future coursework and for life after graduation, it is imperative their learning is an active learning.

  But this can be challenging even under the best circumstances, and even more challenging in classes with large enrollments. To assist faculty, especially those teaching large enrollment classes, orient their courses in line with the Core Curriculum, we recommend consulting the resources below. We will also continue to develop additional resources and host workshops on this topic.

  Some General Tips

  
    	Encouraging Active Learning in Large Class Teaching – University of Oxford’s Centre for Teaching & Learning

    	Tips for Teaching Large Classes – Dr. Lloyd-Strovas, Teaching, Learning, & Professional Development Center, Texas Tech University

    	Active Learning in Large Classes: A Teaching Circle Report – Dr. Comer, Rochester Institute of Technology

    	Teaching Large Enrollment Courses – Ohio State University’s Teaching & Learning Resource Center 	This resource is quite detailed, and includes an entire section on designing assessments and how to streamline grading practices



    	Creating a Critical Mass of Engagement in Large Gen Ed Lecture – Story in InsideHigherEd

  

  Instructional Strategies Designed for Large Enrollment Courses

  
    	Peer Instruction – A strategy originally created by Harvard physics professor Eric Mazur

    	Team-Based Learning – A strategy originally created for large business courses, with effective use in many other educational contexts since 	See also What is Team-Based Learning? from Carleton College



  

  Assessment & Feedback Techniques

  
    	Teaching More by Grading Less (or Differently) – An exploration of the problematic history of grading practices and a look at how putting less emphasis on grading can enhance learning while reducing burdens on faculty.

    	Specifications Grading – An approach to grading, which can be adopted partially or completely, which better promotes student learning while also saving faculty time in evaluating and providing feedback 	Meaningful, Moral, and Manageable? The Grading Holy Grail – A reflection on specifications grading from Rice University’s Center for Teaching Excellence
	How an alternative grading system is improving student learning – A discussion of specifications grading in chemistry and engineering



  

  Using Inquiry Methods in Large Enrollment Courses

  
    	
      Infusing Active Learning into the Large-enrollment Biology Class: Seven Strategies, from the Simple to Complex
    

    	
      Creating a Community of Inquiry in Large-Enrollment Online Courses: An Exploratory Study on the Effect of Protocols within Online Discussions
    

    	
      Web-based authentic inquiry experiences in large introductory classes consistently associated with significant learning gains for all students
    

  

  




  
  





Designing Writing Across the Curriculum Courses


  
  
    In its most general sense, WAC refers to the notion that writing should be an integral part of the learning process throughout a student’s education, not merely in required writing courses but across the entire curriculum. Further, it is based on the premise that writing is highly situated and tied to a field’s discourse and ways of knowing, and therefore writing in the disciplines (WID) is most effectively guided by those with expertise in that discipline. WAC also recognizes that students come to the classroom with a wide range of literacy, linguistic, technological, and educational experiences, but that all students can learn to become more proficient writers. WAC2 as an initiative can be transformative for learning, teaching, and research. For students, WAC promotes engaged student learning, critical thinking, and greater facility with written communication across rhetorical situations. For teachers, WAC promotes thoughtful pedagogy and curriculum design as well as community among faculty that transcends disciplinary boundaries. For researchers in writing studies and across the disciplines, WAC promotes cross-disciplinary scholarship on teaching and learning, as well as scholarship on the values and ways of thinking in the disciplines and the ways those ideas and actions are communicated in writing.

    
      Statement of WAC Principles and Practices
      , International Network of WAC Programs[1]
    

  

  At Cleveland State University, the Writing Across the Curriculum program functions as the third and final stage in a student’s writing development. CSU students begin their writing journey with our Inquiry Core Curriculum composition courses and then further develop and refine those skills across several disciplines through the rest of the Core Curriculum. As they then turn to significant focus on their major, WAC courses provide an opportunity to engage intensively with course content through writing and develop the ability to communicate clearly within specific disciplines and professions.

  Given this focus of the CSU WAC program, the design and implementation of WAC courses should be guided by the following principles:

  
    	Engage students in “writing-to-learn” activities that increase student engagement with learning and prompt higher-order thinking about the subject of the course.

    	Develop and assess student ability to write in disciplinarily appropriate ways.

    	Promote the perspective of Writing as a Process, emphasizing the iterative nature of both thinking and communicating through writing.

  

  You can learn more about the specific requirements for WAC courses at CSU on the WAC page of the Instructional Excellence Core Curriculum site.

  There is a significant national WAC community providing significant resources on best practices for the design of WAC courses and writing assignments. In what follows, you can find links with annotations to many of those resources. You are also encouraged to visit the Writing Across the Curriculum Clearinghouse to locate additional resources that may interest you.

  

  General WAC Design Resources

  
    	An Introduction to Writing Across the Curriculum – The WAC Clearinghouse: A “Frequently Asked Questions” style overview of WAC, with a focus on the purpose of WAC and some discussion of activity and assignment design 	What is Writing to Learn? – The WAC Clearinghouse: This page specifically focuses on “Writing to Learn” and provides a variety of types of Writing to Learn activities to draw from.



    	Teaching Guides – The WAC Clearinghouse: List of various guides for designing WAC courses and implementing specific WAC practices.

    	Faculty Tip Sheets – The WAC Clearinghouse: Tipsheets with further resources for implementing specific practices into a WAC course and handling specific issues that may arise.

  

  

  Writing in the age of AI

  
    	TextGenEd – The WAC Clearinghouse: A collection of 34 undergraduate-level assignments focused on promoting AI literacy, using AI tools for creative exploration, understanding the ethical considerations of AI use, engaging in professional writing, and examining how AI may alter rhetorical engagements and communicative acts.

    	Continuing Experiments – The WAC Clearinghouse: A repository of annual addendums to the TextGenEd initiative linked above. Contains even more assignments to draw inspiration from.

    	AI Text Generators and Teaching Writing: Starting Points for Inquiry – The WAC Clearinghouse: Large collection of various resources to help faculty think about the implications of AI in the classroom and beyond, as well as course and assignment design in the age of AI.

  

  

  Other Writing Resources

  The resources in this section are not necessarily WAC-specific, nor are they necessarily applicable to all WAC/writing-oriented courses. But, depending on the nature of your discipline and course, they may be helpful for either you or your students.

  
    	How Arguments Work – A Guide to Writing and Analyzing Texts in College (Mills) – Humanities LibreTexts: Open-access textbook focused especially on argumentative writing. Is intended to be used with students, but may be of value to faculty looking to integrate some aspects into their courses.

    	Frameworks for Academic Writing (Poulter) – Humanities LibreTexts: Open-access textbook focused on different types of academic writing which you may want to incorporate into a WAC (or any other) course.

    	The Process of Research Writing (Krause) – Humanities LibreTexts: Open-access textbook focused on research writing. Includes activities for scaffolding the research writing process.

    	A Guide to Rhetoric, Genre, and Success in First-Year Writing (The Interactive 2nd Edition) – Open Textbook: An open-access textbook written by CSU First Year Writing faculty and used in ENG 101 and 102 courses. Highly recommend reminding students of this resource and using the ideas in your own courses as many of your students will be familiar with the ideas from earlier coursework.

  

  

  
    
      	https://wac.colostate.edu/docs/principles/statement.pdf ↵


    

  

  




  
  





Workshop Resources




Completing Approvals Documents


  
  
    This page is an amalgamation of the information previously provided on the Submit a Course page of the handbook and the more recent “Core Curriculum Course Approvals Workshop” first hosted on 3 September, 2024
  

  Overview of the CSU Core Curriculum Approval Documents & Approval Process

  For a new or existing course to be included in the Inquiry Core Curriculum, a proposal must be submitted in Curriculog and include, at least, the following attached documentation:

  
    	The appropriate Inquiry Core Curriculum Approval Document

    	A syllabus for the course that meaningfully evidences the Inquiry Orientation of the course and includes the Core Curriculum Syllabus Statement, suitably completed.

    	An overview of each Signature Assignment (minimum of 1) included in the course. This should be the overview/instructions you would provide students. It should especially emphasize how student work will be evaluated to determine achievement of the Core Competency learning outcomes associated with the Signature Assignment.

  

  The information below will predominantly focus on completing the Approval Document, and in particular the following four elements which are present in all documents:

  
    	OT-36 Learning Outcome Mapping

    	Inquiry Orientation

    	Core Competency Learning Outcome Mapping

    	Signature Assignment Details

  

  OT-36 Learning Outcome Mapping

  Overview

  
    	The Goal of this section is to illustrate how the course both develops and assesses the disciplinary learning outcomes dictated by the Ohio Department of Higher Education

    	This section is Used by the committee to ensure all required OT-36 learning outcomes are embedded in the course and that the documentation of the outcome mapping is likely to satisfy the ODHE panels

  

  Completing the OT-36 Learning Outcome Mapping

  For most requirements, the approval document already contains a table that lists the required learning outcomes in the left-most column and then provides three additional columns to be completed. The guidance the ODHE provides for completion is the following:

  
    	In Column [A] you should indicate what course materials and activities relate to the outcome

    	In Column [B] you should indicate how instructors determine the degree to which students have met the outcome

    	In Column [C] you should indicate where, in the other attached documents, we can find evidence of [A] and [B]

  

  Some Examples

  The following examples have been taken directly from the ODHE’s Guidance Document for Arts & Humanities submissions. You can find guidance documents, which include what the ODHE deems exemplary answers for each learning outcome, on the OT-36 Learning Outcome website (Each category lists a “Guidance Document” as the last document in the section).

  	OT36 Outcome 	(a) Course Embed 	(b) Assessment of Outcome 	(c) Evidence of (a) and (b) 
 	Basic Knowledge. Employ principles, terminology, and methods from disciplines in the arts and humanities 	Addressed via CLO1 and 2: “Utilize basic music vocabulary” and “Analyze basic elements of music”. Students apply arts/humanities methods of inquiry through studying musical concepts and examples outside of class (via textbook and accompanying activities) and through discussions, quizzes, and papers.  
 	Discussion 1 and Quiz 1, both of which cover musical concepts related to melody, rhythm, harmony, texture, and dynamics. Paper #1 also requires application of musical concepts to analyze a specific song. Specifically, there is a focus on types of meter, major/minor harmonies, conjunct/disjunct melodies, and homophony/polyphony. 	First 2 modules on the syllabus outline specific topics covered in Discussion 1 and Quiz 1.  
 Page 15 of syllabus also includes a detailed terminological starter that includes a compiled list of musical terms.
  
 “Exploring Music Paper 1 specs” provides overview of Paper 1 assignment.
 
 	Textual Analysis. Analyze, interpret, and/or evaluate primary works that are products of the human imagination and critical thought. 	CLO’s 3 & 5: “Apply literary and analytical principles, terminology, and methods to identify and discuss features of intercultural texts” and “Analyze, interpret, and/or evaluate intercultural texts to articulate insights about their own cultural rules and biases and develop approaches to mitigate them.” 	Blackboard posts and analytic essays. Blackboard posts involve analysis of specific literary works, using short quotes from the readings as support. Essay 1 asks students to analyze a literary work from the Harlem Renaissance as an example of the experience of intersectionality. Essay 2 asks students to analyze and novel by Achebe or Dangarembga to explore the questions of how imperialism has impacted African cultures. Successful completion of these assignments requires that students consider the cultural significance of these works’ patterns of imagery, characters, and settings. 	“Blackboard Discussion Posts” attachment has topics and grading standards for the posts.  
 “Essay 1 Assignment Sheet” and “Essay 2 Assignment Sheet” attachments include instructions and rubrics for those assignments.
 
  

  Tips for Completion

  Most of the tips below come directly from the ODHE, or from experience with feedback on proposals from the ODHE.

  
    	Focus on what students are required to do, not (simply) the topics the course covers

    	Emphasize specific course content, activities, and assessment tools, particularly in columns [A] and/or [B]

    	Be sure not to repeat answers across multiple outcomes. Even if multiple outcomes are assessed through the same assignments, give more individualized information about what students will be required to do to demonstrate achievement of the outcome. 	For instance, if you assess several outcomes via the same exam, give an example of a different question for each learning outcome



    	Be brief and don’t copy material that is available elsewhere in the proposal (i.e., the syllabus or assignment documents). Regard the table as an “executive summary” for the ODHE faculty panel

    	Point to multiple pieces of evidence whenever possible, as the ODHE believes this evidences the centrality of the outcome to the course

  

  

  Inquiry Orientation

  Overview

  
    	The Goal of this section is to guide faculty in (re-)designing their course to engage students in inquiry, emphasizing big questions/problems and active learning. This also helps to ensure the course involves relevant skill development as dictated by OT-36.

    	Importantly, this section is primary used by the faculty completing it. The core curriculum committee reviews it and provides feedback, but more importantly wants to see that the answers provided are carried over to the syllabus so that students will be able to see the inquiry orientation of the course.

    	In completing the document, you should be focused on two main things: 	Identifying 1-3 big questions/problems that orient and structure the course. You may also identify smaller sub-questions, but it is the bigger ones that are more important.
	Identifying specific activities you will use to engage students in to investigate the problems/questions



  

  An Example

  	What are the major problems/questions that frame the course? 
 	The overarching question is “What does the free and just society look like?” Every unit, topic, and sub-question relates back to this guiding question. Other sub-questions include:
 •“Why does the government get to tell us what to do?”
 •“Can we promote both freedom and equality in society?”
 •“Democracy: What is it good for?”
  
 
 	How will students be engaged in the inquiry process? 
 	Topic Identification & question formation are modeled by the instructor and then students work together, in teams and through structured guidance, to identify a topic and question for their final group presentation. Resources are mostly gathered by the instructor. Students will also be instructed in how to use PhilPapers to search for sources for their final group presentation and will complete an individual activity to contribute resources to the team.
 Most of the student inquiry is analysis, evaluation, and synthesis: Students are guided, in teams, by structured worksheets aimed at charitably interpreting arguments and putting different works in conversation with one another.
 
  

  Tips for Completion

  
    	When drawing up the major questions/problems, consider the following sorts of things: 	What questions or problems motivate you in your research and/or your academic field more generally?
	What sorts of questions or problems should students be better able to engage with because of the course?
	Why should students learn the content of the course? What value will it have to them?



    	In thinking about inquiry activities, it is better to focus on engaging students deeply and regularly in some of the stages of inquiry rather than shallowly covering all 	Use the general Inquiry Framework provided in the Designing for Inquiry page for thinking about this step



    	Be sure to revise your syllabus to substantially and meaningfully highlight the inquiry framing and orientation of the course to students 	Revise your course overview/description to highlight the questions/problems
	Emphasize the active nature of the course
	Revise the course schedule to emphasize smaller questions/problems rather than topics for specific class sessions or units



  

  

  Core Competency Mapping

  Overview

  
    	The Goal of this section is to ensure the course is meaningfully contributing to the Core Curriculum promise that all students will develop key durable skills (i.e., the core competencies)

    	The Core Curriculum Committees use this section to ensure the learning outcomes are meaningfully integrated and, most importantly, that students are given the opportunity to develop the skills prior to (major) assessment of them.

    	In completing this section, you must do the following 	Identify 2 learning outcomes for each required core competency that you will most focus on developing, from the lists provided on the CSU Core Competencies page.
	Indicate the sorts of instruction and practice students will be given to develop the core competencies. Importantly, since the core competencies must be assessed through the signature assignment(s), you do not need to discuss assessment in this section.



  

  Examples

  	 Core Competency 1: Critical Thinking  
 
 	Core Competency Learning Outcome 	How outcome is taught, practiced, and developed in the course?
 
 	LO2: Use information from sources with enough interpretation and evaluation to develop a comprehensive analysis or synthesis 	“Political Party Position” activities engage student teams in deep analysis of specific texts with a focus on charitable interpretation and putting multiple positions in conversation to formulate a complex and nuanced overview of an issue, such as the nature of social freedom 
 	LO5: State conclusions and related outcomes (consequences and implications) logically and in a priority order 	Many of the “Political Party Position” activities engage student teams in arguing for a specific position by reconstructing arguments, helping to emphasize logical priority of presentation. The “My Free & Just Society” essay will similarly require individuals to be specific about their position and then engage them in drafting and reviewing the defense of their position to emphasize order of presentation
 
  

  Tips for Completion

  
    	Consult the CSU Core Competencies page for the lists of outcomes to choose from, as well as rubrics for assessing the competencies

    	Look for synergies between the OT-36 learning outcomes and the core competency outcomes 	For example, one of the Arts & Humanities outcomes emphasizes interpretation and analysis of source material. Since I must already do that for OT-36, it makes sense to choose Critical Thinking outcome 2, which is a similar outcome



    	Ensure you have exactly 2 learning outcomes for each core competency

    	Emphasize instruction and student practice, rather than (major) assessment

  

  

  Signature Assignments

  Overview

  
    	The Goal of this section is to prompt faculty to develop authentic demonstrations of learning and then to prompt students to reflect in ways that help them make meaning of their learning. Student signature assignment work will also be used for Core Curriculum program assessment.

    	The core curriculum committee uses this section to ensure there is at least one signature assignment, that all core competency outcomes are assessed via one or more signature assignments, and that a robust and meaningful reflection assignment is incorporated into the course.

    	In completing this section, you will do the following: 	Name the signature assignment(s) and briefly describe how it is an authentic demonstration of learning. How does it mirror what happens in your discipline? In a profession? Or something that an engaged member of a democratic society may be expected to do?
	Identify the core competency learning outcome(s) that the signature assignment will assess and briefly indicate how the signature assignment will assess each outcome
	Describe the nature of the Reflection Assignment



  

  Example

  
    Note, for this example, “CT” refers to Critical Thinking and “WC” refers to Written Communication.
  

  	Signature Assignment Name/Description 	Assessed Core Competency Learning Outcomes 	Reflection Assignment 
 	The “My Free & Just Society” essay engages students in authentic philosophical work by stating an original position and defending it through the construction of philosophical argumentation.  
 It is also authentic qua member of a free and democratic society. Students are prompted to think deeply about their own political philosophical views, recognize the complexities of the issues, and thus come to a better understanding of the nature of politics and political difference.
 	Essays are evaluated with a list of “specifications” students must meet, which track both critical thinking and written communication outcomes: •CT2: “Multiple positions are charitably interpreted and considered”
 •CT5: “Essay is meaningfully structured to present a strong argument, with each step clearly contributing to the overall purpose”
 •WC1: “Essay is accessible to a generally intelligent reader unfamiliar with the course or materials”
 •WC5: “Essay is well composed, emphasizing fluency and clear communication with a minimum of writing errors
  	At the end of the semester, students will be prompted to gather their earlier (informal) essays, along with their returned “My Free & Just Society” essay into a portfolio. They will then be asked to construct a 2-3-page “Philosophical Journey” reflection, where they will use their portfolio materials as illustration/evidence in engaging the following reflection question:
 “How have you developed as a political philosopher throughout this course?”
  
 Additional guidance is provided (see assignment attachment), but includes breaking down the question for them:
 “How has your ability to see an issue from multiple perspectives and charitably interpret others’ positions developed?”
 “How has your ability to provide reasons for your views developed?”
 “What views of your own have you changed or critically examined throughout this course?”
 
  

  Tips for Completion

  
    	Design an authentic demonstration of learning: The signature assignments should engage students in something disciplinary experts, professionals, or engaged citizens actually do (or close to it). Avoid artificial demonstrations (i.e., the sorts of things one only does in school such as exams)

    	Treat the reflection assignment as a companion assignment, rather than simply ‘part of’ the authentic demonstration of learning. Consider when it will be done relative to the signature assignment (and course as a whole) and craft the assignment with sufficient detail that a student could meaningfully complete it. Simply listing a prompt for students is insufficient.

    	Consult the provided Core Competency Rubrics to assist in designing methods of assessment for the signature assignment, and be sure to include evaluation criteria in the signature assignment overview document

  

  




  
  





Designing Signature Assessments


  
  May 16th Workshop Materials

  
    	
      Workshop Presentation
    

    	
      Handout/Resource Packet
    

  

  Example Signature Assessments at CSU

  
    	Philosophical Conversation (from CSU’s PHL 115)

    	Global Cities Presentations (From CSU’s UST 206)

    	Utopian Visioning (from CSU’s UST 250)

    	Your Civic Engagement Playbook (from CSU’s UST 207)

    	The Flint Water Crisis (from CSU’s CHM 151)

    	Deflategate (from CSU’s CHM 151)

    	Memo to the Mayor (from CSU’s UST 202)

  

  Other Example Signature Assessments

  
    	
      From Kay Sambell and Sally Brown’s collections
      
        	
          Authentic Assessment Compendium 1
        

        	
          Authentic Assessment Compendium 2
        

        	
          Authentic Assessment Compendium 3
        

        	
          Authentic Assessment Compendium 4
        

      

    

  

  Related Resources & Templates

  
    	Bloom’s Taxonomy Verb Wheel – This graphic can help with the crafting of goals and outcomes at the desired level of the Revised Bloom’s Taxonomy of Cognitive Complexity

    	Signature Assignment Overview Template – This template follows best practices for assignment instructions as provided by the Transparency in Learning & Teaching (TILT) initiative. Page 2 provides a completed example. 	The above template is modified from the original Transparent Assignment Design Template



    	Authentic Assessment Products or Performances – A taxonomy of different types of authentic products or processes. This taxonomy can be helpful in breaking out of the standard essay or exam methodologies. From the University of Illinois-Chicago’s Center for the Advancement of Teaching Excellence.

  

  Academic Research on Signature Assessments

  
    	
      Establishing the critical elements that determine authentic assessment: Assessment & Evaluation in Higher Education: Vol 39, No 2 (tandfonline.com)
    

    	
      Rethinking authentic assessment: work, well-being, and society | Higher Education (springer.com)
    

  

  




  
  





Teaching for Inquiry


  
  Workshop hosted August 16th, 2024

  Workshop Agenda & Outcomes

  	Workshop Agenda 	Workshop Outcomes 
 		The Inquiry Orientation in the Core Curriculum
	Sparking Curiosity
	Frameworks for Promoting Inquiry
	Activating Inquiry
	Designing an Inquiry-Oriented Lesson Plan

  		Articulate what it means to take an inquiry orientation toward course design
	Draft a course framing that aims to spark student curiosity
	Identify discipline-appropriate methods for guiding student inquiry
	Construct a draft inquiry-oriented lesson plan

  
  

   Designing for Curiosity

  In designing a course to spark curiosity, ask yourself:

  
    	What should students be able to do upon successful completion of the course? 	Should state your goal(s) at a high-level, and a course should have between 1-3 overarching goals
	Use the stem: “Students should be able to…” to ensure a focus on performance
	Emphasize authentic performance: Students should be able to do something that experts in the field, professionals, or active participants in a free and democratic society should be able to do



    	What are the questions or problems that frame and motivate the course? 	Should capture the course narrative at a high level, unifying and providing context to narrower questions/problems/topics
	Use the stem: “In this course, we will ask why…” to emphasize complex questions rather than purely factual ones



    	How might some of the topics of the course be (re-)framed as problems or questions to be investigated?

  

  
    	
      
        	Here you may end up with a different question/problem for each week or unit, providing a ‘goal’ for that period of the course – students should be better able to answer that question/engage that problem by the end of the week/unit

        	Think of these as how you may provide your course schedule in the syllabus

      

    

  

  
    
      Examples of Designing for Curiosity

    

    
      
        Example 1: Introductory Political Philosophy
      

      “The Free & Just Society”

      
        	Overarching Goals 	Construct a nuanced and sophisticated analysis of a contemporary political issue through the application of political philosophical frameworks
	Defend a vision of a free and just society with a clear view of its limitations and drawbacks



        	Guiding Questions 	What is a free and just society?
	Why does the government get to tell us what to do?
	How should diverse peoples live together?



        	From topics to questions 	Social Contract Theory -> Have we consented to be governed? Do we need to?
	Political Freedom -> Can we ever be free when others tell us what to do?
	Distributive Justice -> Should we eat the rich?



      

      

      
        Example 2: Introductory Psychology
      

      
        	Overarching Goals 	Critically evaluate popular psychology claims in the media using scientific principles and research methods
	Design and conduct a simple psychological experiment, analyzing the results and discussing their implications



        	Guiding Questions 	What makes you who you are?
	What does it mean to be ‘normal’?
	Is it nature or nurture?



        	From topics to questions 	Classical & Operant Conditioning -> How do we change harmful behaviors and promote beneficial ones?
	Structure and function of neurons -> How do changes in neural structure and function relate to psychological disorders, and what implications does this have for treatment?



      

      

      
        Example 3: Introductory Physics
      

      
        	Overarching Goals 	Apply physics principles to analyze and solve real-world problems, such as optimizing the energy efficiency of a building or improving the safety features of a vehicle
	Develop and use mathematical models to predict the behavior of physical systems under various conditions



        	Guiding Questions 	Can we have free, unlimited clean energy?
	Could we ever travel back in time?
	Should you try it at home? (The physics of action movies)



        	From topics to questions 	Newton’s Laws of Motion -> How can we make football helmets better?
	Electromagnetic Waves -> Does 5G give us cancer?



      

    

  

   Frameworks for Inquiry

  Some Common Frameworks

  
    Inquiry-Based Science Education
  

  
    	Orientation to a topic

    	Conceptualization through questioning and hypothesis generation

    	Investigation through exploration, experimentation, and data interpretation

    	Conclusion through solution, theory generation, modeling

    	Discussion through communication and reflection

  

  
    Moore Method in Mathematics (i.e., “Discovery Method”)
  

  
    	Students engage with a prescribed list of problems, without any reference material

    	Students present solutions to the class (i.e., on a whiteboard)

    	Class comments toward revision and acceptance

  

  
    Guided Inquiry Design
  

  
    	Open: Stimulate curiosity and prompt naïve discussion

    	Immerse: Build background knowledge and connect content

    	Explore: Dig into particularly interesting ideas

    	Identify: Ponder, identify inquiry question, and decide direction

    	Gather: Gather important information for engaging the question

    	Create: Reflect on learning, make meaning of the research, and aim to communicate

    	Share: Learn from one another, share what you learned, tell a story

    	Evaluate: Evaluate achievement of learning goals, reflect on content and process

  

  
    5E Instructional Model
  

  
    	Engage: Use short activities to promote curiosity, connecting prior knowledge to new learning experiences

    	Explore: Investigate the problem through engaging in some sort of activity/process

    	Explain: Present results, with a focus on communicating understanding of relevant concepts, theories, etc.

    	Elaborate: Apply knowledge to new experiences and extend conceptual understanding

    	Evaluate: Students evaluate their learning and demonstrate understanding and mastery of key ideas

  

  

  Promoting & Structuring Inquiry

  
    A General Inquiry Framework
  

  
    	Identify a topic of interest

    	Formulate a research question

    	Gather resources: Conduct background research, formulate investigative strategies and procedures, etc.

    	Conduct an investigation: Analyze the research, conduct an experiment, etc.

    	Draw Conclusions: Synthesize results, formulate models, communicate results

  

  
    Structuring & Scaffolding Inquiry
  

  	 	Traditional 	Structured 	Guided 	Student Directed 	Student Research 
 	Topic Identification 	Teacher 	Teacher 	Teacher 	Teacher 	Teacher Student
 
 	Question Formulation 	Teacher 	Teacher 	Teacher 	Teacher Student
 	Student 
 	Resource Gathering 	Teacher 	Teacher 	Teacher 	Student 	Student 
 	Analysis and/or Experimentation 	Teacher 	Teacher Student
 	Student 	Student 	Student 
 	Synthesis/Communication of Results 	Teacher 	Student 	Student 	Student 	Student 
  

   

  
    How Might You Guide Inquiry?
  

  
    	What stages of inquiry will you guide or direct (rather than leave wholly closed or open to students)?

    	How might you scaffold the inquiry process throughout the course?

    	What sorts of learning experiences, activities, and/or assignments might you use to guide and structure student inquiry?

  

  

  Designing an Inquiry-Oriented Lesson Plan

  In creating or revising a lesson plan for an inquiry orientation, answer the following sorts of questions:

  
    	What is the topic of inquiry?

    	What problem or question will students be investigating?

    	How will students be actively engaged in the resource gathering stage of inquiry (if at all)? 	It is not uncommon for this step to be wholly completed by the instructor, for instance by providing students with readings, videos, and other resources
	If information literacy is a core competency for the course, you should emphasize activating students in this step over time



    	How will you structure and guide students in the analysis/experimentation stage of inquiry? 	How will students make use of the resources and information gathered?



    	How will you structure and guide students in the synthesis/conclusion stage of inquiry? 	How will students make meaning of their investigation?



    	How will students be expected to communicate their findings? 	Aim for authentic forms of communication whenever possible
	Consider whether written or oral communication is a core competency of the course



  

  
    
      Examples of Inquiry-Oriented Lesson Plans

    

    
      
        Example 1: Philosophy of Happiness
      

      
        	Topic of Inquiry: Friendship in the digital age

        	Problem or question: Are digital friendships making us lonely?

        	Resource Gathering 	Instructor provides philosophical readings on friendship
	Students are guided in researching contemporary psychological studies on online relationships and well-being
	Students collect data on their own social interactions for a week, both in-person and digital, following instructor-provided structure



        	Analysis & Experimentation 	Students analyze their own personal data to identify patterns in interactions and associated emotions
	Instructor guides student groups in comparing personal experiences with philosophical and psychological literature
	Student groups analyze instructor-provided case studies of individuals with varying levels of social connection



        	Synthesis & Conclusions 	Students (individually or in teams) formulate an answer to the question with a philosophical defense
	Students (in groups or as a whole class) formulate a set of guidelines for nurturing happiness-promoting relationships in the digital age



        	Communication 	Individual essay defending an answer to the question
	Collaborative presentation defending an answer to the question
	Teams or whole class publicly share their guidelines either on campus or through the internet



      

      

      
        Example 2: Anatomy & Physiology
      

      
        	Topic of Inquiry: Bone structure and its relationship to function

        	Problem or question: How do differences in bone structure relate to their specific functions in the body?

        	Resource Gathering 	Instructor provides a set of bone specimens or high-quality 3D models
	Instructor provides a series of lessons and/or resources discussing bone physiology and biomechanics



        	Analysis & Experimentation 	Students examine and compare different bones, noting structural differences
	Instructor guides a session on microscopic bone structure
	Students conduct simple stress tests on model bones to observe mechanical properties



        	Synthesis & Conclusions 	Create detailed anatomical drawings of assigned bones with annotations explaining how structure relates to function



        	Communication 	Small groups present their drawings and answer questions
	Individuals or small groups submit their drawings
	Class creates an online lesson plan that uses the anatomical drawings



      

      

      
        Example 3: Sociology
      

      
        	Topic of Inquiry: Social media’s impact on local community engagement

        	Question: How does social media usage affect individuals’ engagement with their local communities?

        	Resource Gathering 	Instructor provides readings on social capital and community engagement theories
	Students are guided in the collection of academic articles on social media’s societal impacts
	Students design and conduct a survey on social media use and community involvement



        	Analysis & Experimentation 	Instructor guides students in proper survey data analysis techniques
	Students analyze survey results, looking for correlations between social media use patterns and community engagement levels
	Small groups compare their findings with published research



        	Synthesis & Conclusions 	Synthesize survey findings with existing research
	Use findings to produce recommendations for healthy social media behaviors to promote community building and social cohesion



        	Communication 	Academic article, written individually or in small groups
	Groups create presentations or videos, to be shared either in class or publicly



      

    

  

  Additional Resources

  
    	
      CSU Core Curriculum Handbook: Designing for Inquiry
    

    	
      Guided Inquiry Design by Carol Kuhlthau, et al
    

    	
      Generation Skeptics Inquiry-Oriented Lesson Plans
    

    	
      “Inquiry-Based Learning in Higher Education” by Külli Kori, in Technology Supported Active Learning
    

    	
      Inquiry-Based Learning, Queen’s University Centre for Teaching and Learning
    

    	
      Guide to Curriculum Design: Enquiry-Based Learning by Kahn & O’Rourke, University of Manchester
    

  

  




  
  





Completing the WAC Worksheet


  
  Prior to the creation of the ad-hoc committee on core curriculum, the Faculty Senate had approved changes to the Writing Across the Curriculum (WAC) policy. Because the implementation of that policy did not immediately occur, it is now occurring alongside core curricular changes.

  All WAC courses need to be recertified under the new WAC standards. The below guide is designed to assist with the completion of that document.

  Example Completed WAC Worksheets

  Below you will find several WAC worksheets completed by CSU faculty.

  
    	
      CHM 301
    

    	
      COM 240
    

    	
      PHL 300
    

  

  Completing the Document

  The new WAC worksheet asks for a bit more detail than the prior one, namely aiming to emphasize how writing skills are developed throughout the course. A WAC course is (and has always been, in theory), centrally, a developmental course and so instruction and practice in aspects of writing and information literacy are vital to a successful course.

  Writing Assignment Table

  This table simply asks you to identify the writing assignments in the course. It is reviewed to ensure the course meets the following WAC criteria:

  
    	Writing is assigned throughout the semester

    	Students write at least 3,000 words throughout the semester

    	Students engage in both writing-to-communication and writing-to-learn activities and, ideally (but not required), engage in planning and peer review activities as well.

  

  The below example table gives an idea of the different assignment types. Review the provided examples (above) to see how an actual course may incorporate each type.

  	Writing Assignment 	Scheduled Date(s) 	Expected word count 	Assignment type (Writing to learn, writing to communicate, planning, and/or peer review) 
 	Engagement Activities: Short, informal writing engaging with the assigned reading 	Every week 	250 words each 	Writing to learn 
 	Formal Summary: Structured summaries of ideas/arguments/readings 	Weeks 3, 6, and 9 	500 words each 	Writing to communicate 
 	Annotated Bibliography: Review of research for final paper 	Week 8 	500 words 	Planning 
 	Final Paper Outline 	Week 10 	500 words 	Planning 
 	Reader Experience Report: A report of student’s experience reading another student’s draft 	Week 12 	500 words 	Peer Review 
 	Final Paper 	Week 14 	1,500 words 	Writing to communicate 
  

  Writing Instruction Table

  The second piece of the WAC worksheet is the most significant change from prior requirements. To ensure WAC courses have a significant focus on writing instruction, and not just assessment of writing, this table prompts you to identify the types of writing instruction that will occur in the course.

  In completing this table, you are indicating how the course meets the following WAC requirements:

  
    	Students are being taught writing-to-learn and writing-to-communicate strategies

    	Instruction is provided in discipline appropriate forms of texts, arguments, evidence, style, audience, and citation

  

  The below example shows the sorts of things that may be entered into each row.

  	Writing Objective 	Instructional Approach 	Associated assignment(s) 	Scheduled date(s) 
 	Textual forms Be able to construct thesis-driven argumentative essays
  
  
 		Review of published work to identify common structural elements
	Instruction in argument mapping as a pre-writing tool
	Reader Experience Reports that include reconstructing the argumentative structure of a peer’s work in simplified form to evidence quality of communication

  		Team activities dissecting assigned articles
	Team activities mapping existing arguments; pre-writing activities constructing argument maps
	Reader Experience Reports

  		Weeks 2-4
	Weeks 3-6
	Week 12

  
 	Argumentative strategies Be able to defend an original argument logically and by appeal to appropriate readers and evidence
  
  
  
 	Same as “textual forms” plus the following: 	Formal Summary, which includes appropriately relaying the argument of a published work

  	Same as “textual forms” plus Formal Summary 	Same as “textual forms” plus Formal Summary in Weeks 3, 6, and 9 
 	Appropriate evidence Captured under prior two elements
  
  
  
 	 	 	 
 	Style Write in the first-person in a semi-formal conversational style
  
  
  
 		Review of published work to extract stylistic elements
	Instruction in the “They Say, I Say” approach to academic writing which emphasizes “joining a conversation”

  		Team activities dissecting assigned articles
	Assignment of excerpts from the book They Say, I Say as well as informal in-class activities using provided templates

  		Weeks 2-4
	Weeks 3-9

  
 	Audience Compose complex texts that would be understandable to a generally intelligent reader unfamiliar with the course or the material
  
  
  
 		Instruction in completing an audience analysis and practice in doing so
	Completing Reader Experience Reports from the perspective of the relevant audience

  		Audience Analyses completed in class, collaboratively
	Reader Experience Reports

  		Week 10
	Week 12

  
 	Citation Understand when to cite the work of others and do so using a standard style guide
  
  
  
 		Review of published work to identify how citations function
	Work with librarian on joining conversations and citation
	Introduction to the Chicago Style Guide

  		Team activities dissecting assigned articles
	Annotated Bibliography

  		Weeks 4-6
	Week 8

  
 	Other  
  
  
  
 	 	 	 
  

  Key Tips for completing the table:

  
    	You do not need to provide instruction in every element listed in the table. While there is no strict requirement, you should generally aim for at least 3.

    	Some elements may significantly overlap (such as Textual Forms, Argumentative Strategies, and Appropriate Evidence). It is fine to repeat assignments or not the overlap, or simply to leave one blank knowing you are covering it elsewhere.

    	Use the left-most column as a place to identify your student learning outcome/objective as it relates to that element of writing, which can enhance the clarity of instruction and assignment creation.

    	In the “associated assignment(s)” column you need not refer back to any of the official writing assignments you identified in the previous table. In general, the assignments you use here may be more informal activities aimed at enhancing instruction, rather than assessing achievement of any of the particular outcomes.

  

  Feedback

  A key finding in writing instruction (and education more generally) is that it is vital students are provided actionable feedback and given the encouragement to act on it. This idea is captured in WAC criteria 5 and 6:

  
    	
      Engage students in writing as a process and provide opportunities for students to improve their writing over the course of the semester. This can take different forms including scaffolded assignments, drafts and revisions, and multiple iterations of the same type of assignment (such as a lab report).
    

    	Provide students with extensive feedback on their writing and expect students to use that feedback to improve their writing in subsequent assignments. This feedback should not consist entirely of mechanical correction of punctuation and grammar. Engaging with feedback should be part of the assessment (grading) of the assignments.

  

  So, to answer this question, consider the method(s) by which you will incentivize and verify student use of feedback. This could come in many forms, such as (this is non-exhaustive):

  
    	Requiring students to revise previously submitted work in light of feedback (to receive a grade at all or to receive an improved grade)

    	Assessing later tokens of the same assignment type (i.e., the 2nd and 3rd lab reports) partly on the basis of improvement in line with prior feedback

    	Requiring drafts or other pre-final writing artifacts that receive feedback and then assessing later iterations partly on the basis of incorporating the feedback

    	Incorporating peer review and requiring subsequent submissions to incorporate peer review feedback

  

  Information Literacy

  All WAC courses must contribute to the development of a student’s information literacy skills in discipline specific ways. Information Literacy, in this context, is focused on the accessing, evaluating, and integrating of research materials. A narrow focus on citation is not acceptable for meeting this criteria.

  Instead, you may consider the following sorts of mechanisms:

  
    	Instruct students in the use of discipline-specific databases or research methodologies

    	Instruct students in a particular method or framework for evaluating research

    	Instruct students in specific methods for incorporating the work of others into their own work, such as how to properly paraphrase, when (not) to use quotations, etc.

  

  As noted on the form, you are encouraged to work with a librarian on this front and they will be able to provide additional ideas of how best to develop your students’ information literacy skills.
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4
Example Completed Documents


  
  Below you will find some example completed Core Curriculum course documents you may reference in creating/revising your own course and completing the documentation. More examples will be added as courses are approved and permission granted.

  Inquiry Launch

  
    	UST 102: Civil Discourse & CSU (Dr. Clayton Wukich) 	Emphasizes OT-36 Social & Behavioral Science Outcomes
	Part of the Transformative Leadership Pathway



  

  African-American History & Culture

  
    	AST 208: Womanism/Black Feminism (Dr. Adrienne J Gosselin) 	Emphasizes OT-36 Arts & Humanities Outcomes



  

  Human Culture & Creativity

  
    	UST 201: Building Cleveland (Dr. Stephanie Ryberg-Webster)

    	UST 250: The City in Film (Dr. Stephanie Ryberg-Webster)

  

  Global Human Perspectives

  
    	REL 239: The Bible and History (Dr. Matt Jackson-McCabe)

  

  Scientific Inquiry and Investigations

  
    	CHM 151: Chemistry Around Us (Dr. Erin Avram) 	Includes “Scientific Investigations” lab component
	Part of the Healthy Futures Pathway
	Part of the Environmental Sustainability Pathway



    	UST 289: Planet Earth: A User’s Guide (Dr. Clayton Wukich) 	Part of the Environmental Sustainability Pathway
	Part of the Transformative Leadership Pathway



  

  Society & Human Behavior

  
    	CRM 201: The Criminal (In?)Justice System (Nicole Hanna) 	Part of the Social Justice Pathway



  

  
    	

  

  Data & Digital Literacy

  
    	UST 290: Urban Geography (Dr. Brian A Mikelbank)

  

  




  
  




5
Crowdsourced Templates and Other Resources


  
  This page includes templates and other resources shared with the Core Curriculum Committee by faculty and departments working through implementation.

  Department or Program Transition Plan Template

  This excel spreadsheet was created by Shelley Rose for the History Department. It includes space to copy & paste existing GenEd 08 courses  in the spreadsheet and document decisions, lead faculty members, and the approval process for inclusion in the Inquiry Core Curriculum.

  ICC Transition Plan Template (downloadable .xlsx file)

   

  




  
  




6
Questions & Answers


  
  
    Do I need to call my signature assignments “signature assignments?
  

  No. “Signature assignment” is a term of art in general education, and we will use it to describe the collection of assignments in the core. But you should name the assignments in your course in whatever way you deem appropriate.

  
    Do I need to use the Core Competency rubrics to grade students?
  

  No. The core competency rubrics are fundamentally designed for core curriculum program assessment, not grading of students. However, we suggest reviewing them and designing your relevant grading criteria in a way that is consistent with the program assessment criteria.

  
    Do I need to include the OT-36 or Core Competency learning outcomes in my syllabus?
  

  No. Your course learning outcomes and activities should be consistent with the OT-36 and your chosen Core competency learning outcomes, but you do not need to include the exact outcomes. The only core curriculum-related verbiage required in the syllabus is the Core Curriculum Statement.

  
    Do the Core Competencies require specific assignments or grading criteria?
  

  No. Incorporation of the Core Competencies is purely learning outcomes based. The proposal passed by Senate included some ideas about how to design your course for the core competencies, but these were only intended to be suggestive. If you review the approval documents, you will see you are required to identify 2 of the learning outcomes associated with the core competency and then briefly indicate how it will be developed and assessed in your course.

  
    Will I be allowed to modify my Signature Assignment(s) over the semesters?
  

  Of course. The key is to ensure that your signature assignments still function to develop and assess the requisite core competencies. Additionally, the more detailed your Signature Assignment is when submitted in Curriculog, the better opportunity you will have for helpful feedback from your colleagues.

  
    How will OT-36 approval work for Inquiry Core courses?
  

  Once your course is approved through Curriculog, the Core Curriculum Director will reach out to assist with compiling the necessary OT-36 documents. The most time-consuming and important part of OT-36 approval is mapping the learning outcomes. Since this will be done as part of your submission to Curriculog, the OT-36 process will be much simpler and quicker.

  
    How does the “Data & Digital Literacy” requirement work?
  

  That requirement should be read as providing two options for students. The new, exciting option is to take a course specifically focused on engaging with digital tools in an applied way. These courses will need to meet OT-36 social and behavioral science learning outcomes and meaningfully engage with digital technologies in the course. Such courses might focus on data analysis or graphic and web design or any other digital tools important to your discipline or profession. The course need not be fundamentally focused around learning the tools, but the tools should be an essential component of the learning in the course.

  The other way students may fulfill this requirement is by completing a second course approved under the “Quantitative & Formal Reasoning” requirement. Such courses do not need to also be approved under the “Data & Digital Literacy” requirement.

  
    Can Core Curriculum courses “double count” for two different Core Curricular requirements?
  

  No. Although many courses may reasonably qualify under multiple requirements, the Ohio Department of Higher Education mandates students complete a minimum of 36 credit hours of general education course work. Because the new Inquiry Core also only requires the minimum number of credits, there is no room for double counting in this way.
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